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Notes and Other Resource Information 

 

Note 1:  The TIP Operations Manual and other articles and documents related to 
transition issues, program development, research, and evaluation are available 
through the TIP system website:  http://tip.fmhi.usf.edu   and through our National 
Technical Assistance Center on Youth Transition:  http://ntacyt.fmhi.usf.edu

Note 2:  Recommended citation for this manual: 

Clark, H.B. (2004, original version 1995).  Transition to Independence Process: TIP 
System Development and Operations Manual. Tampa, FL: Louis de la Parte Florida 
Mental Health Institute, University of South Florida. 

Note 3:  Sections of this manual have also been published in: Clark, H.B., 
Deschênes, N., & Jones, J. (2000). A framework for the development and operation 
of a transition system. In H.B. Clark and M. Davis, (Eds.). Transition to adulthood: 
A resource for assisting young people with emotional or behavioral difficulties. 
Baltimore, Maryland: Paul H. Brookes Publishing Company.  This book provides a 
comprehensive discussions of issues related to transition experiences of young 
people and their families and to transition intervention and support strategies.  

Note 4:  The original TIP Operations Manual was drafted in 1995 by Hewitt B. Clark 
for use within a proposed grant project between the University of South Florida and 
the Ventura County Mental Health Division, Ventura, California.  The manual has 
been refined, in part, through grant awards from the Florida Department of Education, 
Bureau of Instructional Supports and Community Services (291-26200-00653); the 
U.S. Office of Special Education and Rehabilitative Services (H324C010043); and 
other funding from the Department of Child and Family Studies, Louis de la Parte 
Florida Mental Health Institute.    
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Introduction to Transition Issues and this Manual  
 

The TIP System Development and Operations Manual provides a framework 
for the development and operation of the Transition to Independence Process (TIP) 
system for preparing and facilitating the transition of youth and young adults across 
the domains of employment, educational opportunities, living situation, and community 
life functioning.  The TIP System Development and Operations Manual describes the 
TIP guidelines that have been identified as the driving principles in serving the 
transition needs of young people with emotional and/or behavioral difficulties (EBD) 
and their families. 

Background Summary 
The transition period for youth and young adults struggling with 

emotional/behavioral difficulties is fraught with unique barriers that put this particular 
population at significantly greater risk for school failure, involvement with correctional 
authorities and/or dependency on social services.  These youth have the highest rate 
of dropout from secondary school among all disability groups (Marder & D’Amico, 
1992).  They also experience the poorest post-secondary outcomes in employment 
and independent living and have higher rates of arrests and incarceration (Davis & 
Vander Stoep, 1996; Marder & D’Amico, 1992; Vander Stoep, et al., 2000; Vander 
Stoep, Davis, & Collins, 2000; Armstrong, Dedrick & Greenbaum 2003; Wagner, 
Blackorby, Cameto, & Newman 1997; Vander Stoep, Bersford, Weiss, Mcknight, 
Cauce, & Cohen 2000; Frank, Sitlington & Carson 1995).  The youth who have, or are 
at risk, of emotional/behavioral difficulties range from the adolescent girl who is 
suffering from severe depression due to previous sexual abuse to the adolescent boy 
who lives in a “war zone” type neighborhood and has been arrested recently for auto 
theft. Neither of these youth creates a “poster child image” around which to rally 
support. 

The transition period for youth and young adults with emotional/behavioral 
difficulties is complicated further by the lack of coordinated services among children’s 
mental health, child welfare, educational, adult mental health, substance abuse 
treatment, juvenile justice, and rehabilitation sectors (Clark, Unger, & Stewart, 1993; 
Knitzer, Steinberg, & Fleisch, 1990; Koroloff, 1990; Modrcin, 1989, Modrcin & Rutland, 
1989; Stroul & Friedman, 1986). The resulting poor outcomes for these youth and 
young adults are extremely costly on three fronts: the individual and his/her family; 
security and comfort of the community; and local, state, and federal governmental 
entities.   

Theory and Research Underlying the TIP System 

TIP system mission statement. The mission of a service delivery system for 
transition-aged youth and young adults (14-25 years old) with emotional and/or 
behavioral difficulties (EBD) is to assist them in making a successful transition into 
adulthood, with all of them achieving, within their potential, their personal goals in the 
transition domains of employment, education, living situation, personal effectiveness, 
and community life functioning.  To accomplish this service system goal, personnel at 

Transition to Independence Process (TIP) -  3



the practice, program, and community levels work closely with the young people and 
their families and other informal key players (e.g., friend, foster parent, aunt).  

The Transition to Independence Process (TIP) system was developed to 
engage youth and young adults in their own futures planning process, provide them 
with developmentally-appropriate services and supports, and involve them and their 
families and other informal key players in a process that prepares and facilitates them 
in their movement toward greater self-sufficiency and successful achievement of their 
goals related to each of the transition domains.  The TIP system is operationalized 
through seven guidelines and their associated elements that drive the practice level 
activities and provide a framework for the program and community system to support 
these functions. 

Supportive research findings.  The complex challenges of the transition 
period for these young people with EBD and their unique needs pose major hurdles to 
parents, practitioners, educators, administrators, policy makers, and researchers alike. 
This situation presents a compelling argument for designing transition systems around 
a solid framework of promising strategies. Research findings regarding the best 
practices currently used by a number of promising transition programs in some 
communities across the nation are supportive of the TIP system and its guidelines 
(Bullis & Fredericks, 2002; Bullis, Morgan, Benz, Todis, & Johnson, 2002; Karpur, 
Clark, Caproni, Sterner, & Whitfield, 2003; Cheney, Hagner, Malloy, Cormier, & 
Bernstein, 1998; Cook, Solomon, Farrell, & Koziel, 1997; Clark, Pschorr, Wells, Curtis, 
& Tighe, 2004).  Each of these studies report improved progress and/or post-
secondary outcomes for the young people who were served using the TIP system or a 
variation of it incorporating most, if not all, of the TIP guidelines.   

In addition to these encouraging outcome research findings, each of the 
guidelines and their elements have either empirical support or broad professional 
consensus indicating that these are promising practices for use with these young 
people with EBD and their families.  As encouraging as this is regarding the TIP 
model, it is important for the reader to remember that the TIP system is currently a 
promising practice and that more research is required to further refine its practices and 
system strategies.      

 Documentation of the research.  A detailed description is provided on the 
research finding regarding the TIP system and its guidelines in a section of our 
website entitled, Theory/Research Base.  Our TIP website address is: 
http://tip.fmhi.usf.edu.  The quality or fidelity with which the TIP system is being 
applied in a community can be measured using the TIP Case Study Protocol for 
Continuing System Improvement (Deschenes, Gomez, & Clark, 1999) and a 
description of this instrument is also available through our website.         
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Purpose of this TIP System Development and Operations Manual 

The purpose of this TIP Operations Manual is to provide a framework for the 
development and operation of a community-level TIP system.  However, the manual 
may need to be modified to fit the unique features of the community in which the TIP 
system is being implemented (e.g., agency configuration, target population, service 
and support needs). For permission to adapt this manual for use by your community, 
please write the author. 

Organization of this Manual 

     This manual is divided into four major parts.  A brief overview of each is described 
below: 

Part I:  Definition of the TIP System.  This section provides the definition of 
the TIP system and clarifies some of the related aspects of the system. 

Part II:  TIP System Guidelines.  The principles that drive the practice with 
youth and young adults, their families, and other supports are described within the 
guidelines and their associated elements. 

Part III:  TIP System Intervention Process.  This section describes how 
transition facilitators proceed in applying the guidelines with youth and young adults 
and their families and other people in their lives. 

Part IV:  Organizational Issues in the Establishment and Operation of a 
TIP System.  Although the TIP guidelines drive the practice with young people and 
their families, the TIP system functions best when the program and community 
systems are aligned to support these practices.  Thus, this section provides 
organizational considerations that are critical at the program level, as well as the 
community level, to ensure that there is an integrated system to support efforts at the 
young person level.     
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Part I: Definition of the TIP System 
 

TIP System Definition♦

The Transition to Independence Process (TIP) system was developed to 
engage youth and young adults in their own futures planning process, provide them 
with developmentally-appropriate services and supports, and involve them and their 
families and other informal key players in a process that prepares and facilitates them 
in their movement toward greater self-sufficiency and successful achievement of their 
goals related to each of the transition domains -- employment, career-building 
education, living situation, personal-effectiveness and quality of life, and community-
life functioning.   

The TIP system is operationalized through seven guidelines and their 
associated elements that drive the practice level activities and provide a framework for 
the program and community system to support these functions. 

 
 
TIP System Guidelines  
 
1.  Engage young people through relationship development, person-centered 
planning, and a focus on their futures.  
 
2.  Tailor services and supports to be accessible, coordinated, developmentally-
appropriate, and build on strengths to enable the young people to pursue their goals 
across all transition domains. 
 
3.  Acknowledge and develop personal choice and social responsibility with young 
people. 
 
4.  Ensure a safety-net of support by involving a young person’s parents, family 
members, and other informal and formal key players. 
 
5.  Enhance young persons’ competencies to assist them in achieving greater self-
sufficiency and confidence.  
 
6.  Maintain an outcome focus in the TIP system at the young person, program, and 
community levels. 
 
7.  Involve young people, parents, and other community partners in the TIP system at 
the practice, program, and community levels. 
 

                                                 
♦ The TIP Definition and Guidelines have been adapted from Clark (1993), Clark (1995), Clark & 
Foster-Johnson (1996), Clark, Unger, & Stewart (1993), and Clark et al. (2000).  
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Other Aspects of the TIP System 
 
Transition Facilitators 
To ensure the continuity of planning, services, and supports, the TIP system is 
implemented with the assistance of transition facilitators who work with the young 
people, their parents, family members, and other informal, formal, and community 
supports.   

• The term transition facilitator is used to emphasize the function of facilitating 
the young person’s future, not directing it. 

• Different sites and service systems use similar terms such as transition 
specialist, resource coordinator, mentor, transition coach, TIP facilitator, service 
coordinator, or life coach.   

• The role of transition facilitators with young people, their parents, family 
members, and other informal and formal key players, and community 
representatives will be described in detail throughout this manual. 

Independence and Interdependence 
The TIP system promotes independence. However, the concept of 

“interdependence” is central to working effectively with young people.  This concept 
nests the focus of independent functioning (e.g., budgeting money, maintaining a job) 
within the framework of young people learning that there is a healthy, reciprocal role of 
supporting others and receiving support from others (i.e., social support network for 
emotional, spiritual, and physical support). 

Self-Determination 
 The concept of self-determination is one that the fields of education and 
psychology have define in various ways (e.g., Field & Hoffman, 1996; Martin & 
Marshall, 1995; Rusch & Chadsey, 1998).  In order to operationalize this concept as 
much as possible, it can be defined as the ability to: 1) set goals that are likely to 
improve one’s quality of life, 2) formulate alternative strategies, 3) choose among the 
strategies to find the most viable ones for achieving each goal, 4) implement the 
selected strategies, and 5) evaluate one’s progress in achieving the goals. 
 Some of the personal skills associated with self-determination are: choice 
clarification, decision-making, goal setting, creativity, delayed gratification, self-
advocacy, assertiveness, self-monitoring, self-evaluation, and self-reinforcement. 
 
Transition Process Values 
 
 Whether they are explicit or implicit, the values held by transition staff and by 
administrators in a service system determine how the program operates and affects 
features of the program, such as support strategies, processes for establishing goals, 
focus of services, responsiveness to young people, involvement of parents, funding 
plans, hiring and training of staff, and support of staff and young people who are 
contributing.  Based on an extensive review of community-based transition programs 
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helping youth and young adults move into the world of adult responsibility, Clark, 
Unger, and Stewart (1993) identified program values that appeared to be essential in 
guiding quality transition programs.   
 These transition process values are similar, but not identical, to those 
underlying the children’s system of care model (Stroul & Friedman, 1986) and the 
wraparound process (VanDenBerg, 1993).  These transition values are infused 
throughout the TIP system guidelines.  Thus, if personnel who are working with young 
people and their informal and formal key players are functioning in accordance with 
the TIP guidelines and the site’s program managers, administrators, and policy 
makers are supporting and facilitating this work, the result should be an effective, 
quality TIP system. 
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Part II: TIP System Guidelines 
Seven guidelines or principles drive the development and operation of quality 

transition systems.  These revised guidelines are based on studies of best practices at 
transition programs for youth and young adults with EBD (Clark & Foster-Johnson, 
1996; Clark & Stewart, 1992; Clark et al., 1993; Modrcin & Rutland, 1989); studies of 
youth progress in transition programs (Benz & Lindstrom, 1997; Bridgeo, Davis, & 
Florida, 2000; Bullis & Fredericks, 2002, Cheney, Hagner, Malloy, Cormier, & 
Bernstein, 1998; Clark, et al., 2001); policy issues related to transition (Koroloff, 1990; 
Koroloff, Lehman, & Lee, 2000); and transition outcomes (Clark, Pschorr, Wells, 
Curtis, & Tighe, 2004; Davis & Vander Stoep, 1996; Karpur, Clark, Caproni, Sterner, & 
Whitfield, 2003; Silver, Unger, & Friedman, 1994; Vander Stoep, Taub, & Holcomb, 
1994).   

The TIP system guidelines and their associated elements drive the practices for 
working with young people, their families, and other informal and formal key players.  
Although the guidelines are written as seven separate items, they must be used in an 
integrated way to effectively engage youth and young adults -- and serve them and 
their families effectively.  These revised guidelines are listed in Table 1 and are 
described in this section of this manual.  
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Table 1.  TIP System Guidelines 

 
1.  Engage young people through relationship development, person-
centered planning, and a focus on their futures.  
♦ Use a strength-based approach with young people, their families, and other 

informal and formal key players. 
♦ Build relationships and respect young persons’ relationships with family members 

and other informal and formal key players. 
♦ Facilitate personal-futures planning and goal setting. 
♦ Include prevention planning for high-risk situations, as necessary. 
♦ Engage young people in positive activities of interest. 
♦ Respect cultural and familial values and young persons’ perspectives. 
 
2.  Tailor services and supports to be accessible, coordinated, 
developmentally-appropriate, and build on strengths to enable the 
young people to pursue their goals across all transition domains. 
♦ Facilitate young persons’ goal achievement across all transition domains. 

• Employment and Career 
• Educational Opportunities 
• Living Situation 
• Community Life Functioning  

♦ Tailor services and supports to be developmentally-appropriate and build on the 
strengths, and address the needs, of the young people, their families, and other 
informal key players.     

♦ Ensure that services and supports are accessible and coordinated. 
♦ Balance the transition facilitators’ role with that of the young people, their parents 

and other informal and formal key players. 
 
3.  Acknowledge and develop personal choice and social 
responsibility with young people. 
♦ Encourage problem-solving methods, decision making, and evaluation of impact 

on self and others. 
♦ Balance one’s work with young people between two axioms: 

• Maximize the likelihood of the success of young people. 
• Allow young people to contact natural consequences through life 

experience. 
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4.  Ensure a safety-net of support by involving a young person’s 
parents, family members, and other informal and formal key players. 
♦ Involve parents, family members, and other informal and formal key players. 
♦ Parents, family members, or other informal key players may need assistance in 

understanding this transition period or may need services/supports for themselves. 
♦ Assist in mediating differences in the perspectives of young people, parents, and 

other informal and formal key players. 
♦ Facilitate an unconditional commitment to the young person among his/her key 

players. 
♦ Create an atmosphere of hopefulness, fun, and a future focus. 
 
5.  Enhance young persons’ competencies to assist them in 
achieving greater self-sufficiency and confidence. 
♦ Utilize assessment methods, e.g., functional in-situation assessment. 
♦ Teach meaningful skills relevant to the young people across transition domains. 
♦ Use teaching strategies in community settings. 
♦ Develop skills related to self-management, problem-solving, self-advocacy, and 

self-evaluation of the impact of one’s choices and actions on self and others. 
 
6.  Maintain an outcome focus in the TIP system at the young 
person, program, and community levels. 
♦ Focus on a young person’s goals and the tracking of his/her progress. 
♦ Evaluate the responsiveness and effectiveness of the TIP system. 
♦ Use process measures for continuous TIP system improvement. 
 
7.  Involve young people, parents, and other community partners in 
the TIP system at the practice, program, and community levels. 
♦ Maximize the involvement of young people, family members, informal and formal 

key players, and other community representatives.  
♦ Tap the talents of peers and mentors: 

• Hire young adults as peer mentors and peer counselors. 
• Assist young people in creating peer support groups. 
• Use paid and unpaid mentors (e.g., co-worker mentors, college mentors, 

apartment roommate mentors).  
♦ Partner with young people, parents, and others in the TIP system governance and 

stewardship. 
♦ Advocate for system development, expansion, and evaluation -- and for reform of 

funding and policy to support a responsive, effective service system for young 
people in transition and their families. 

 
 
NOTE:  Adapted from Clark (1993), Clark (1995), Clark & Foster-Johnson (1996), Clark, Unger, & 
Stewart (1993), and Clark et al. (2000).  
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Description of Seven TIP Guidelines and Practice Elements 

 

1.  Engage young people through relationship development, person-
centered planning, and a focus on their futures.   

Many of these young people with EBD have been taught not to trust adults or to 
bond with others (e.g., a youth who has had 28 out-of-home placements).  Personnel 
working with these youth and young adults need to build relationships (Blasé, Jaeger, 
& Fixsen, 1988; Blasé & Fixsen, 1989) and to involve them in an informal, flexible, 
futures planning process driven by the young person’s interests, dreams, strengths, 
and cultural and familial values.  The TIP system uses a person-centered planning 
approach driven by a strength-discovery assessment of the young person and the 
young person’s ecological situation. 

Use a strength-based approach with young people, their families, and other 
informal and formal key players.                         

Individuals tend to develop and grow based on their particular interests, 
aspirations, and strengths (Rapp, 1998).  To enhance the young person’s motivation 
during the transition process, an on-going strength-discovery approach is used that is 
focused on learning about the young person’s likes, dislikes, competencies, talents, 
resources, and dreams.  This strength-based approach is used with a young person, 
his/her parents, and other key players to: a) learn each of their perspectives; b) 
increase the likelihood that they will view the youth in a more optimistic light; and c) 
maximize the likelihood of them assisting the young person with some aspect of 
his/her transition.  This is a powerful approach which often yields active involvement 
on the part of the young person and those around him/her – in contrast to what occurs 
with the typical deficit-based assessment that constantly revisits the young person’s 
impairments, problems, and/or pathologies (Nelson & Pearson, 1991).  However, this 
is not to suggest that the young person’s needs and those of the family are ignored.  
Through the strength-discovery process, assessments, and records, the transition 
facilitator learns of these youth and family needs. 

A strength-discovery assessment is a process for creating a profile of the young 
person’s personal and ecological resources (e.g., natural support system) and 
exploring his/her dreams and aspirations across the domains of employment/career, 
educational opportunities, living situation, and community life functioning.  A strength-
discovery approach is not a “one interview” event, but rather an evolving profile of the 
young person and his/her situation that occurs through informal conversations.    

The strength-discovery approach provides the basis for an initial profile and 
revised profiles as more is learned about the young person and his/her circumstances 
and aspirations and those of his/her family.  The approach also allows for the use of 
the previously untapped and unsolicited resources of the young person and those of 
his/her family and other members of his/her natural support system.  A strength-based 
approach is empowering -- it creates a sense of personal accomplishment, contributes 
to satisfying relationships with family members, peers and adults, and contributes to 
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resiliency in personal, social, and academic arenas during times of adversity and 
stress (Epstein & Sharma, 1998; Rapp, 1998; VanDenBerg & Grealish, 1996). 

A personnel training module entitled, Strength Discovery Assessment Process 
for Working with Transition-Aged Youth and Young Adults is available through our TIP 
website.  This module can assist transition facilitators and other personnel working 
with young people and their families in conducting developmentally-appropriate 
assessments.  The assessments, as was previously stated, are best achieved through 
informal conversations with young people, parents, and other informal and formal key 
players who the young person wants to involve or who are essential to the success of 
this youth.         

Build relationships and respect young persons’ relationships with family 
members and other informal and formal key players.  

One of the most essential functions of the transition facilitator, and others who 
work with these young people, is relationship development.  The initial and ongoing 
strength-discovery conversations provide a growing understanding of the young 
person’s interests and strengths -- which provides the transition facilitator with the 
basis for discussions and activities with the young person that contribute further to 
relationship development.  Also, frequent compliments, smiles, and social praise for 
appropriate behavior -- along with minimal criticism -- will contribute greatly to the 
building and strengthening of the relationship.  It is also important for a transition 
facilitator to have the ability to genuinely focus on positive aspects of a youth’s 
characteristics (e.g., persistence, speaking up, self-advocacy), which often requires 
the reframing of a youth’s behavior.  The transition facilitator can assist the 
relationship development process further by being clear, consistent, honest, and yet 
flexible.   

 An equally important aspect of the relationship development issue is 
recognizing that the young person probably has existing relationships or past 
relationships with informal and formal key players (e.g., parent, aunt, girl friend, soccer 
coach, or minister) that would benefit the young person if these could be further 
nurtured and/or rekindled.  Nurturing relationship development between the young 
person and existing or past supports may contribute greatly to the young person’s 
future success as this network of supports may continue when formal key players are 
terminated.  Exploring with the young person and others these possible supports and 
ways of strengthening them may prove helpful in targeting relationships that would be 
particularly beneficial to the young person.  The transition facilitator’s goal in 
developing a relationship with a young person is not to detract from his/her other 
valued supports, but to enable the facilitator to work more effectively in understanding 
and guiding the young person with an eye toward his/her future.  Such guidance may 
take the form of assisting the young person in strengthening and appreciating his/her 
support system, as well as assisting members of that support system in providing 
healthy and helpful assistance to the youth. 

Facilitate personal-futures planning and goal setting.   

Person-centered planning has assumed major importance in the fields of 
special education and psychology and is becoming an important tenet of intervention 
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strategies with youth and young adults during the transition process (Corbitt & Paris, 
2002; Malloy, Cheney, Hagner, Cormier, & Berstein, 1998; Kincaid, 1996; Menchetti & 
Bombay, 1994).  A person-centered planning approach provides the process and 
structure that can assist young people in their goal planning and in the development of 
a means to achieve those goals across the four domains of employment/career, 
educational opportunities, living situation, and community life functioning. It also allows 
for younger adolescents (age 14 and under) to begin the process early of exploring 
their dreams, thereby increasing their understanding of future possibilities related to 
these dreams and related interests. 

Considerations in developing a transition team with the young person.  Ideally, 
in a person-centered planning approach, a number of people identified as significant 
by the young person, such as family members, friends, school teachers, and athletic 
coaches, are brought together to help the young person dream, plan, and ultimately 
achieve his/her goals.  Planning is done and decisions are made in partnership with 
the young person, not for him/her.  When a youth team is formed, the person-centered 
planning meetings are typically facilitated by the transition facilitator.  The preparation 
and facilitation of these team meetings are often very involved and challenging 
because of the: a) youth’s lack of interest in having a team of people knowing about 
him/her; b) lack of motivation on the part of the young person and others to stay 
involved; c) difficulty of getting other team members to shift to more of a strength and 
future orientation; and d) youth’s inability to remain attentive and engaged in a process 
that will not always feel positive to him/her.  The outcomes from a young person’s 
transition team meeting are typically in direct proportion to the amount of time the 
transition facilitator has spent in meeting with, and preparing, the young person and 
each of the other members regarding a futures perspectives and approach with the 
young person.  These meetings typically occur every couple weeks initially and then 
move to an as needed basis (e.g., once every month or two months).   

It is helpful when all of the relevant informal and formal key players can be 
brought together for the young person’s team meetings.  However, most young people 
are adamant that they do not want to meet with a large group of people, particularly to 
air their problems.  Thus, often young people are more comfortable with a small team 
of individuals closest to them.   

Recommendation: Core team and virtual team.  Based on experience from our 
sites, and other sites we have worked with across the nation, we recommend that the 
transition facilitator and a young person create a “core team” involving the two of 
them -- or the two of them and one or two other persons the young person wants to 
involve (e.g., parent, friend, foster mother, and/or mentor).  The core team conducts 
the person-centered planning, action planning, and goal setting.  If the achievement of 
the young person’s goals required the involvement of other informal, formal, or 
community people (which is typically the case), the core team (or one or two 
representatives from it) meets with the other relevant player separately on an as 
needed basis.  For example, the youth and transition facilitator: a) meet with a math 
teacher to explore the possibility of tying more of the class assignments to activities 
related to his/her interests in a career in driving trucks cross county (e.g., map quest 
activities to determine best routes, problems on calculating fuel consumption rates); or 
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b) meet with the probation officer regarding a community service option that would 
satisfy the youth’s service obligation and would provide a beneficial learning 
experience for the youth.  By actively involving other relevant players essential to the 
young person’s success the core team is developing a “virtual team” for the young 
person.   

The virtual team consists of those persons who need to be on board for at 
least a period of time if not indefinitely to facilitate the youth’s achievement of his/her 
short-term or long-term goals.  When a one-time meeting is required with a formal 
person, then this person is not included within the virtual team.  For example, the 
young person wants to become a welder and needs to attend a vocational training 
program to become certified.  In order to achieve this goal, he needs funding for 
tuition, books, and some required tools.  The core team helps prepare the young 
person and his foster mother to meet with a vocational rehabilitation counselor with a 
plan to secure funding for the youth’s training goal.  Although the vocational 
rehabilitation counselor may be essential for this step related to the youth’s goal, 
he/she is does not need to be part of the virtual team.  Members of the virtual team 
are sent periodic updates of the youth’s plans and progress reports across some or all 
of the youth’s goals.   

Considerations regarding person-center planning approaches.  The 
involvement of the young person in the planning and decision-making process is key 
to the acceptance of the transition plan and to its eventual success (Bullis & Benz, 
1996; Bullis & Fredericks, 2002; Clark & Davis, 2000; Wehmeyer & Lawrence, 1995).  
Indeed, when their transitions are self-determined, youth and young adults are more 
committed to the process, take greater ownership of outcomes, and adjust to their new 
situations in a more personally meaningful and enduring way (Field & Hoffman, 1998). 

Several person-centered strategies exemplify the overall person-centered 
approach, including the Making Action Plans (MAPS; Forest & Lusthaus, 1990; 
Vandercook, York & Forest, 1989), Group Action Planning (Turnbull & Turnbull, 1992), 
Personal Futures Planning (Mount, 1987; Mount & Zwernik, 1988), Dare to Dream 
(Webb, Repetto, Beutel, Perkins, Bailey, and Schwartz 1999), The Real Game Series, 
1996), Framework for Accomplishment/Personal Profile (O’Brien, Mount, & O’Brien, 
1991), and Essential Lifestyles Planning (Smull & Harrison, 1992).  Although 
somewhat different, all these models have similar components, including: 

1) Creation of a “circle of support” or a “young person’s transition support team” 

2)  Focus on interests, talents, strengths, and aspirations of the young person 

3) Identification of the person’s dream and development of a long-term vision of 
what the person really wants to achieve over the next 2 months, 6 months, 
and/or 3 years 

4) Creation of a transition plan with short-term and long-term goals 

5) Commitments from the young person and each team member as to their roles 
in facilitating the achievement of the established goals 

6) Empowerment of the young person in the pursuit of his/her goals 
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     More detailed examples of the application of person-centered planning can be 
found in the following chapters of the Clark and Davis (2000) book (Bullis, Tehan, & 
Clark, 2000; Cheney, Martin, & Rodriguez, 2000) and in a vocationally-related chapter 
in the Bullis and Fredericks (2002) book (Corbitt & Paris, 2002). 

          Recommendation:  Type of person-centered planning.  All of these different 
person-centered planning processes vary in the complexity of their curricula and 
administration.  We typically recommend the use of Making Action Plans (MAPS; 
Forest & Lusthaus, 1990; Vandercook, York, & Forest, 1989).  MAPS is a relatively 
simple planning process that can be done with an individual, a small team, or with a 
larger group of youths (e.g., classroom setting, independent living training group) and 
often yields useful information for the youth and others involved his/her futures 
planning, goal setting, and facilitating his/her goal achievement. 

Include prevention planning for high-risk situations, as necessary. 

 At times youth and young adults are placing themselves in high-risk situations 
or engaging in behaviors that put themselves and others at risk.  If it is evident that a 
consistent pattern of risk is occurring, it would be advised to conduct prevention 
planning with the young person and his/her core team.  A description of prevention 
planning and the steps involved is in Appendix A.    

Engage young people in positive activities of interest.  

One of the most effective strategies to reach youth and young adults is to assist 
them in becoming engaged with activities of interest to them.  These activities of 
interest (e.g., bicycling, basketball, book club, working at a veterinarian’s office) may 
set the occasion to: 1) capture the young peoples’ attention and enthusiasm; 2) 
remove them from boring or risky situations (e.g., hanging around drug infested 
streets after school); 3) expose them to peers and/or adults modeling more socially-
appropriate behavior; 4) expose them to prompts, models, and contingencies from 
which new skills (e.g., conversational skills, a basketball hook shot) can be developed 
and reinforced.   The engagement in such activities may also lead to improved 
personal and community outcomes for the young people.     

Respect cultural and familial values and young persons’ perspectives.   

For the TIP facilitators to serve these young people adequately, they need to be 
culturally competent, which means that they must demonstrate sensitivity and 
responsiveness to individual variation in gender, ethnicity, sexual orientation, social 
class, and other unique orientations and needs of each transitional youth or young 
adult and his/her family.  Having parents actively involved in the planning process also 
can be extremely beneficial in integrating important ethnic and family cultural priorities 
into a transition planning and a futures orientation. 

Although teenagers and parents are always a challenging mix, parents (or other 
family members or guardians) typically represent an essential element for the future 
success of these youth and young adults (Ryndak, Downing, Lilly, & Morrison, 1995).  
Often young people have quite different ideas about their futures from those held by 
their parents.  Sometimes transition facilitators are able to bring these ideas closer 
together by working in partnership with both the young people and their parents.  At 
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other times, however, all that can be accomplished is for the transition facilitators to 
assist parents in understanding the developmental processes that their youth will need 
to experience and the level of support that will be helpful to the young people. 
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2.  Tailor services and supports to be accessible, coordinated, 
developmentally-appropriate, and build on strengths to enable the 
young people to pursue their goals across all transition domains. 
Facilitate young persons’ goal achievement across all transition domains.   

The TIP system is comprehensive in scope, encompassing three major setting-
based domains - employment, education, and living situation - as well as one 
community-life functioning domain.  The community-life domain involves the 
individual’s personal-effectiveness and community-living skills and resources 
that are relevant to success in each of the other domains, as well as for personal and 
community functioning (see Figure 1 and Table 2).  These four transition domains are 
used with young people in this format, because these are the arenas that seem to 
capture young people’s attention and spark their interest in their futures.   

The transition facilitator’s function as a “coach” is to guide young people 
through the planning and goal-setting processes and to help them in navigating the 
rough waters involved in pursuing their goals across the transition domains.    
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Transition Domains 
 

 
 

 
 
 
Figure 1. The Four Transition Domains:  The three setting domains (Employment, 
Education, and Living Situation) and the one Community Life Functioning domain 
shown in this figure are useful in capturing young people’s attention and their focus on 
their futures.  The Community Life domain encompasses the individual’s personal-
effectiveness and community-living skills and resources that are relevant to success in 
each of the other domains, as well as for personal and community functioning (see 
Table 2). 
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Table 2: Components of the Transition Domains 
 
 
Employment and Career 

• Competitive employment site 
• Work experience opportunities (e.g., paid placement at competitive worksite 
with co-worker mentor) 
• Supported employment (e.g., paid placement at competitive worksite with 
formal support, like a job coach)  
• Transitional employment opportunities (e.g., paid placement at a worksite that 
is formally set up for serving individuals with emotional/behavioral difficulties)           

 
Educational Opportunities (Career-Track Training) 

• Bachelor’s degree or beyond 
• Associate’s degree 
• Vocational or technical certification 
• High school completion or GED certificate 
• Work place educational programs (e.g., unpaid practicum with minimal, but 
necessary individualized supports)  

 
Living Situation 

• Independent residence (e.g., living in an apartment with a roommate) 
• Residing with natural, adoptive, or foster family 
• Other family situation (e.g., girlfriend’s family, extended family) 
• Semi-independent living (e.g., non-live-in service coordinator assists) 
• Supported living (e.g., supervised apartment) 
• Group home or boarding home  
• Restrictive setting (e.g., crisis unit, residential TX center, detention      

            center) 
 
 
 
 
 
 
 
 
 
 
 
NOTE:  Two resources that are particularly relevant to Living Situation are:  Kroner, 
1999 and Platt, Kroner, and Ortiz, 2000. 
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Table 2  Continued 
 

Community Life Functioning: Personal-Effectiveness  
and Community-Living Skills and Resources 

 
 

Daily Living 

• Self care 
• Maintenance of living space and personal possessions 
• Money management 
• Cooking and nutrition 
• Maintenance and security of personal and financial documents 
• Safety skills (e.g., avoid dangerous situations, prevent victimization) 

 
Leisure Activities 

• Entertaining one’s self 
• Activities with others 
• Creating indoor and outdoor activities of interest and fun 
• Places of entertainment and fun 
• Safe and healthy activities (e.g., Cyberspace safety precautions, safe routes for 

walking, biking, and driving at different times of the day, choice of friends) 
 
Community Participation

• Transportation resources and skills 
• Knowledge of community resources   
• Citizenship responsibilities, knowledge of basic rights and responsibilities 
• Community social support (e.g., peer groups, community organizations) 
• Access to legal services 
• Cultural and spiritual resources 

 
Health 

• Health care and fitness (e.g., physical activity, stress management) 
• Emotional/behavioral self-management (e.g., anger-control, acceptance of 

negative feedback, self monitoring, self-evaluation and self-control skills) 
• Self-management of substance use 
• Self-management of medications and knowledge of side effects 
• Knowledge of sexual functioning and birth control (e.g., prevention of sexually-

transmitted diseases and unwanted pregnancies) 
• Ability to access medical and dental services 
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Self-Determination 

• Generate alternative options and make decisions 
• Set goals and develop plans for achieving such 
• Evaluate one’s progress in achieving goals 
• Accept one’s strengths and limitations 
• Advocate for one’s rights and positions 

 
Communication 

• Express one’s ideas and feelings through speaking and listening 
• Reading and writing skills for learning, fun, and communication 
• Knowledge of information sources (e.g., use of library, authorities, Internet 

communications, and other resources) 
• Study and learning skills for gaining and applying new information 
• Cyberspace safety (e.g., revealing personal information, meeting contacts in 

person, use of credit cards on-line) 
 
Interpersonal Relationships 

• Relationship development and maintenance of friendships 
• Balance of independence and interdependency with family members 
• Dating skills and development/maintenance of intimate relationships 
• Conflict resolution skills 
• Maintenance of relationships with mentors and informal key players. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
NOTE:  The seven subcategories under the Community Life Functioning domain 
match those of the Transition Planning Inventory (Gary Clark & Jim Patton, 1997). 
Figure 1 and Table 2 were adapted from Clark & Stewart (1992) and Clark, Unger, & 
Stewart, (1993).   
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Tailor services and supports to be developmentally-appropriate and build on the 
strengths, and address the needs, of the young people, their families, and other 
informal and formal key players.  
   

The TIP system provides and facilitates a comprehensive array of community-
based service and support options within each of the four domains to accommodate 
the strengths, needs, and life circumstances of each young person.  For example, in 
the employment domain, it is helpful if a system creates access to a range of work 
opportunities with varying levels of support available, including practicum and paid 
work experience, transitional employment, supported employment, and competitive 
employment. Similarly, in the domain of community-life functioning, supports and 
services may be needed by some young people to address behaviors that may limit 
their choices and options (e.g. anger management, disagreeing appropriately) in 
home, school, and work settings. 
 

Youth and young adults are developmentally at an age where they will want to 
make “their own decisions,” whether we believe they are ready to do so or not.  To 
work effectively with these young people with EBD, we need to design our practices 
and systems to recognize the realities of their developmental level and their belief in 
“self-determination.”  

      
Not every youth or young adult wants assistance across all of the transition 

domains, or requires all of the services and supports related to a given domain.  The 
objective within the TIP system is to meet the particular transitional needs of the 
young person, customizing the supports and services to the individual’s needs and 
resources rather than basing them on pre-existing program requirements.  In other 
words, the type and intensity of supports and services provided during the transition 
process must match the particular needs and resources of the young person and the 
setting.  Albin, Lucyshyn, Horner, and Flannery (1996) refer to this approach in the 
design of interventions as “contextual fit.”  This will mean accessing different support 
networks (e.g. informal or formal) at different times during the transition process.    
The transition facilitator may also need to provide or connect the youth with a diverse 
set of interventions and supports to match the youth’s emergent or current needs (e.g. 
problem-solving, social skill development, advocacy, crisis management).  

Ensure that services and supports are accessible and coordinated.   

Although the administrators of a transition system may think that their system 
and its components provide continuity for young people and their families, these 
attributes of a system must be judged from the “eyes of the beholders,” that is, the 
young person and his/her informal and formal key players.   Continuity refers to the 
extent to which the relevant and timely supports and services are accessible to a 
young person and are provided in a coordinated fashion.  All too often there is no 
continuity across services.  For example, Jody’s teacher is advocating that she be 
placed in special education, her psychiatrist has just increased her medication for 
attention deficit/hyperactivity disorder (ADHD) despite the fact that it leaves her 
nauseated throughout the day, her foster care caseworker is seeking to have Jody 
removed from her foster home of 4 years to be placed in a residential facility because 
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she does not seem to be doing well in the foster home or in school, and Jody’s mental 
health specialist at an adult mental-health day program where Jody goes after school 
wants her to attend more consistently.  Clearly there is no continuity for Jody across 
the supports and services being provided or planned.  Not only are each of the 
providers functioning independently, not all of the services are even accessible (e.g., 
Jody’s foster mother states, “I can’t always leave the other children in the afternoon to 
drive Jody to the mental health program”) and developmentally-appropriate (e.g., Jody 
says “I don’t want to attend a program where a bunch of old people sit around 
smoking and talking”).       

To ensure access to needed community resources and to create opportunities 
across all of the transition domains, collaborative linkages must be established at the 
young person’s level and at the system level (e.g., development of scattered site 
community housing).  At the young person’s level, the TIP system has to assume 
responsibility to link the young person and his/her family to the resources, services, 
and supports that are appropriate to their changing needs. 

At the system level, linkages are required with a broad array of child- and adult- 
serving systems.  The development of networks of individuals and organizations to 
assist in working with a young person is also the responsibility of the TIP system.  
These efforts must include reaching out to ethnic communities so that culturally 
relevant supports are available to individuals who require them.  Recommended 
approaches to developing these system-level collaborations are discussed within “Part 
IV: Organizational Issues in the Establishment and Operation of a TIP system” of this 
manual and addressed in chapters by Bridgeo, Davis, & Florida (2000) and by Benz 
(2002).   

Balance the transition facilitators’ role with that of the young people, their 
parents, and other informal and formal key players.    

As was stated in Part I of this manual, the transition facilitators are at the heart 
of the TIP system -- working with the young people, their parents, other family 
members, and other informal and formal key players, and community representatives.  
The TIP facilitators work with young people to create an array of informal and/or 
formal key players and services to facilitate achievement of the young persons’ goals 
across the transition domains.  From the young person’s perspective, access to a 
transition facilitator should maximize continuity between services that are being 
provided by different providers (e.g., school, vocational rehabilitation, mental health) 
and the supports being provided by parents and other informal and community 
players.  The TIP model encourages the linking of young people to informal supports 
within their home, work, school, and community environments, whenever possible 
(Clark & Foster-Johnson, 1996).  For example, a mentor might be hired to work with a 
young adult who needs to be guided away from a drug-involved peer group and into 
more community-acceptable leisure-time activities.  Later, this role might be shifted to 
a cousin or an uncle with whom a relationship is being renewed. Youth and young 
adults should be taught to identify and develop use of informal supports in the 
transition domains of their lives.       
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Transition facilitators collaborate first and foremost with the young people with 
whom they work and secondarily with an array of informal and formal key players, and 
community representatives who are relevant to these young people and their transition 

needs (See Table 3).  As mentioned earlier, the term transition facilitator is used to 
emphasis the function of facilitating the young person’s future, not directing it.  

Different sites and service systems use terms such as transition specialist, resource 
coordinator, mentor, transition coach, TIP facilitator, service coordinator, or life coach.  
(Refer to Appendix A for sample position descriptions for the transition facilitator and 

TIP supervisor).
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Table 3.  TIP facilitators collaborate with informal and formal  
key players and with community representatives. 

 

Informal Key Players 
Parents and siblings  
Extended family members 
Friends 
Roommates and co-workers 
Intimate partner, spouse, or life partner 
 

Community Supports 
Mentors from community organizations 
Employers, supervisors, and co-workers 
Spiritual leaders 

Formal Key Players 
Case managers, support coordinators 
Mentors, co-worker mentors 
Teachers, guidance counselors 
Employment specialists, job coaches 
Job developers 
Vocational rehabilitation specialists 
School integration specialists 
Post-secondary education liaisons 
Behavior specialists, applied behavior analysts 
Mental health counselors and therapists 
Psychologists and psychiatrists 
Physicians and other health care professionals 

 

 

 

NOTE: Some individuals listed as community supports or formal key players may 
come to serve as an informal key player depending on their relationships and roles 
with the young people. 
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3.  Acknowledge and develop personal choice and social 
responsibility with young people.   
 Developmentally, these youth and young adults are at a level where they will be 
making decisions, whether we think they’re ready to do so or not.  Thus, we need to 
design our service system and practices to accommodate this reality.  Certainly, all of 
the guidelines contribute to this approach (e.g., person-centered planning) and this 
third guideline describes two other practices that are helpful in working with these 
young people.   

Encourage problem-solving methods, decision making, and evaluation of 
impact on self and others.   
 

Life comes with a continuing stream of problems -- or “opportunities” when 
reframed.  Using social problem-solving and decision-making methods can be 
particularly helpful tools for young people and for those who work with them. 

   
One social problem-solving method that can be modeled and taught to young 

people is SODAS.  Table 4 illustrates the components of this relatively simple method.  
The first step involves working with the youth in describing as clearly as possible the 
current situation.  With the situation defined, a brainstorming process is undertaken to 
generate as many options (i.e., approaches, actions) to the situation as possible.  
This process of generating options should be judgment free, not eliminating or refuting 
any of the options that you or the young person put on the table.    

 
 

Table 4: SODAS Problem-Solving Method 
 
  S  Situation   
  O  Options (brainstorming)   
  D  Disadvantages*    
  A  Advantages*       
  S  Solution        
 

* Likely advantages and disadvantages associated with 
each option.  
 

 
The next steps involve listing all the likely advantages and disadvantages for 

the young person related to each option.  Once this is accomplished for each of the 
options, the young person may be better able to make an informed decision.  The 
choice that the young person makes represents a solution.  The arrows on Table 4 
illustrate the reality that every “solution” (i.e., actions taken or not) then creates a “new 
situation,” which may or may not need to be problem-solved.    
 
 This problem-solving method can set the occasion for improved decision-
making and self-evaluation of the impact of the young person’s actions on self and 
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others.  Thus, SODAS can be a valuable teaching tool for working with young people 
– and a tool that many young people begin to adopt as a method for approaching 
simple and complex social problem situations that come their way.   
 

We have developed a personnel training module to assist personnel in learning 
the SODAS methods.  The module is entitled, Problem-Solving and Decision-Making 
Processes for Working with Transition-Aged Youth and Young Adults: The SODAS 
Framework.   The module is available through the TIP website and arrangements can 
also be made for competency training on this method and others.  Additional 
suggestions for behavioral problem-solving approaches can be found in a book by 
Borck and Fawcett (1982).   
 
Balance one’s work with young people between two axioms.   

 
Seasoned transition facilitators operate by the following two axioms that guide 

their daily coaching, teaching, counseling, and relationship development practices in 
the field.  

• Maximize the likelihood of the success of young people. 
• Allow young people to contact natural consequences through life 

experience. 
Facilitators, guided by these axioms, use mentoring, teaching of skills, contingency 
contracting, counseling, and problem solving to maximize the likelihood that their 
youth will succeed.  The facilitators also recognize the powerful role that life 
experience plays in teaching young people through their successes and failures.  It 
may be that a young man has gone through two social skills training groups, but it is 
only after being fired from his fourth job that he displays any receptivity to learning 
how to follow instructions and to problem-solve with authority figures. 
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4.  Ensure a safety-net of support by involving a young person’s 
parents, family members, and other informal and formal key players. 
Involve parents, family members, and other informal and formal key players. 
 
          Parents, members of the extended family, and other informal key players are 
the only source of consistent contact over time.  Their involvement in identifying youth 
strengths, helping the youth plan for success, contributing to the youth’s safety-net 
and advocating for the youth are critical.  For many young people, their survival and 
success are related directly to a parent, aunt, or spouse who has hung in there with 
them over time. 
 
Parents, family members, or other informal key players may need assistance in 
understanding this transition period or may need services/supports for 
themselves.    
 
 Everyone understands that the adolescent period can be challenging, but may 
not understand all of the biological, neurological, social, and physical changes that 
define this period and beyond.  Transition facilitators can assist parents and other 
informal players greatly by being a supportive listener to the experiences that they 
have had with their young person, and providing where appropriate some additional 
insight into this developmental period.   
 
 Some family members or other informal key players may also need supports or 
services for their own situations.  The transition facilitators should guide them to 
relevant natural or community resources. 
 
Assist in mediating differences in the perspectives of young people, parents, 
and other informal and formal key players.   

 
It is common for youth and parents to have quite different perspectives about 

their short and long-term goals.  Transition facilitators are often assisting in mediating 
these differences between them to enable the young people to pursue their interests 
and maximize the level of support possible from parents and other informal key 
players.  The range of mediation topics can range from curfew time on the weekends 
to approaches for dealing with substance use. 

 
We have developed a personnel training module for training personnel a in 

mediation method.  The module is entitled, Problem-Solving and Decision-Making 
Processes for Working with Transition-Aged Youth and Young Adults: The SCOCS 
Framework.  The module is available through the TIP website and arrangements can 
also be made for competency training on this method and others.    
 
Facilitate an unconditional commitment to the young person among his/her key 
players.   
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VanDenBerg and Grealish (1996) defined unconditional commitment as never 
denying services because of extreme severity of disability, changing services as the 
needs of the child and family change, and never rejecting the child or family from 
services.  Although the TIP team recognizes that young people 18 years or older may 
refuse service, team members must remain creative and determined to “stick with” 
them to the extent possible, adjusting services and supports to meet their changing 
needs.  Furthermore, a careful analysis of when and why youth refuse service may 
lead to a change in facilitation and service delivery strategies. 
 
Create an atmosphere of hopefulness, fun, and a future focus.    
  

Unconditional commitment is a powerful expression of the TIP staff’s 
hopefulness and positive affirmation of the young person’s worth and merit 
(Deschênes & Clark, 1998).  This feature is manifested by staff encouraging young 
people, speaking respectfully, involving youth and parents as partners, respecting 
youth’s choices, and sharing a sense of humor.  The strength-discovery and person-
centered planning processes also set the tone for a futures focus.   
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5.  Enhance young persons’ competencies to assist them in 
achieving greater self-sufficiency and confidence. 
Utilize assessment methods, e.g., functional in-situation assessment.   
 

There are numerous methods by which assessment information can be 
collected on a young person’s knowledge and skills related to the transition domains 
of employment and career, educational opportunities, living situation, and community 
life functioning (personal-effectiveness and community-living skills and resources).  
Some of these methods rely on direct observations of discrete behaviors (e.g., 
functional behavior analysis [Cooper, Heron, & Heward, 1987; O’Neill, Horner, Albin, 
Sprague, Storey, & Newton, 1997]); other methods use interviewing or behavioral 
checklists with the target individual and those around him/her (e.g., Transition 
Planning Inventory [Clark & Patton, 1997]), and other skill assessment methods utilize 
a combination of the two strategies (e.g., functional behavior assessment [Hieneman, 
Presley, Gayler, Nolan, De Turo, & Dunlap, 1999; O’Neill et al., 1997]).  

 
Due to the fact that most young people have not had sufficient experience in 

various work, school, and living situations, traditional assessments typically yield 
limited information – and if the instruments have been standardized, it is unlikely that 
they would have been standardized on young people, particularly those with 
emotional/behavioral difficulties.  For a more complete discussion of these types of 
issues, please refer to Bullis, Tehan, and Clark (2000). 

 
           The initial intake and continuing strength-discovery is extremely valuable in 
learning about a young person’s interests, background, dreams, knowledge, and skills 
related to each of the transition domains (Corbitt & Paris, 2002).  These methods in 
combination with periodic “functional in-situation assessments” are likely to yield the 
most useful types of information to guide the ongoing planning and refinement of the 
transition support and intervention plan.  The functional in-situation assessment is 
characterized by several features: 

• It addresses the unique work, education, and community adjustment strengths, 
needs, and preferences of the individual.  

• It defines the response characteristics and pre-requisites for targeted 
employment, education, and community settings. 

• It allows for the ongoing appraisal of a participant’s skill acquisition and 
progress. 

• It involves the collection of data from multiple sources (e.g., the individual, 
teacher, counselor, direct observation). 

• It uses direct observation, behavioral rating scales, and assessment 
instruments that meet generally accepted standards of psychometric reliability 
and validity (Halpern & Fuhrer, 1984). 
 
For a description and sample forms related to these assessment methods as 

applied primarily to vocational settings, refer to a book edited by Bullis & Fredericks 
(2002) – paying particular attention to the chapter by Corbitt and Paris (2002) and 
several by Nishioka (2002a, b, c, d).  These chapters in conjunction with the second 
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section of the Clark and Davis (2000) book should provide a solid basis for 
recommended assessment, planning, and support/intervention strategies for working 
with these young people.     
 
Teach meaningful skills relevant to the young people across transition domains. 
 

Competence in a variety of skills is necessary for successful entry into the 
workplace and independent community living.  In a TIP system, skill development 
refers to teaching skills in community settings that will equip youth with the 
competencies to meet the demands they will encounter upon leaving home, school, 
and residential environments.  The identification and development of skills is aided by 
functional in-situation assessments, instructional efforts, and curriculum activities 
focusing on teaching these necessary skills (e.g., budgeting of personal earnings, 
completion of job applications, anger management, vocational skills) in a context 
which is meaningful and relevant to the young person (Bullis, Nishoka-Evans, 
Fredericks, & Davis, 1993; Dunlap, Kern-Dunlap, Clarke, & Robins, 1991; Horner, 
Sprague, & Flannery, 1993; O’Neill, et al., 1997; Unger, 1994).  The application of 
functional in-situation assessments and instruction within group settings and 
community settings is described in greater detail by Benz and Lindstrom (1997) and 
Bullis, Tehan, and Clark (2000). 
 
Use teaching strategies in community settings.   

Creative teachers and independent living specialists can make their classroom 
instruction more community-relevant to students by: 1) bringing real-life stimulus 
materials and situations into their classrooms (e.g., set up student bank accounts), 2) 
building on young people’s preferences and interests in the assignments, and 3) 
providing youth with effective individualized instruction to teach skills that are relevant 
to their daily lives.  Researchers have found that youth taught with these instructional 
strategies tend to increase their ability to acquire the necessary skills, become more 
motivated to learn new skills, generalize learning to other settings, and decrease their 
problem behaviors (Dyer, Dunlap, & Winterling, 1991; Elliott, Sheridan, Gresham, & 
Knoff, 1989; Foster-Johnson, Ferro, & Dunlap, 1992; Van Reusen & Bos, 1994).  Such 
strategies can also lead to increased graduation rates for these youth (Frank, 
Sitlington, & Carson, 1991). 

Concrete actions and practice opportunities experienced in real-life 
environments are particularly important for young people with emotional or behavioral 
challenges because many of them have had extremely poor experiences related to 
traditional classroom instruction (Knitzer, et al. 1990; Wehman, 1997).  In a 
community-based instruction model, teachers and other transition practitioners work in 
collaboration to teach selected academic, vocational, and functional life skills in 
natural community environments, such as work sites, schools, homes, shopping malls, 
recreation areas and vocational/technical training settings.  Community-based learning 
may also be a means by which students can earn high school credits toward 
graduation while acquiring relevant experience (Cheney, Hagner, Malloy, Cormier, & 
Bernstein, 1998). 
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Transition facilitators and other personnel working with transition-age youth and 
young adults need to be effective teachers as well as behavior specialists, counselors, 
service brokers, collaborators, and mentors.  As teachers, they need to be able to 
create or recognize “opportunities to teach.”  This component of teaching is illustrated 
through a staff training series that the author conducted for a new group of five 
transition facilitators, members of a transition group formed in a large metropolitan 
area to serve young adults with serious mental health needs.  This consultant spent 
extensive time in the field shadowing facilitators and their young adults during 
activities in community settings. One of the many occasions that exemplified the need 
to recognize opportunities to teach came when Martha (a facilitator) picked up Rhonda 
from school to go to a doctor’s appointment. Rhonda had missed one of her periods 
and was concerned that she might be pregnant. Martha conducted some good 
counseling and problem solving, incorporating some humor to soften some of the 
sensitive issues, while driving to the doctor’s office.  As they walked into the six story 
medical complex, Martha found the building directory and the doctor’s suite number, 
led Rhonda to the elevator, punched the fourth floor button, and after finding the 
doctor’s suite, announced that Rhonda was here for her check-up.  

What a lost opportunity — an opportunity to assess and teach Rhonda how to 
negotiate a large medical or business complex to obtain required services.  These “in 
situation” opportunities are ideal for assessing an individual’s competencies and for 
providing highly effective teaching.  This group of transition facilitators talked 
“independence” but often missed important opportunities to assess and/or teach 
community relevant skills.  After a mini-workshop on this issue and some additional 
field shadowing across the facilitators, they became more effective teachers.  

          In their teaching or coaching role, transition facilitators create practice 
opportunities through simulated situations (e.g., behavioral rehearsal), as well as in 
natural situations and environments.  Facilitators, through their relationship with young 
people, can serve to reinforce their use of new skills and progress on goals. Skill 
acquisition and maintenance requires that young people are reinforced in the use of 
these skills in appropriate situations through social praise, recognition, tangible 
reinforcers, and natural consequences in community settings (Blase, Jaeger, & 
Fixsen, 1988).  When teaching encompasses these types of “maintenance” or 
“generalization” strategies (e.g., practice in a variety of settings with various people 
and situations present, gradually phasing out training from natural settings, booster 
training sessions), the acquisition of new skills occurs and the use of these skills over 
time and across settings is enhanced (Kazdin, Bass, Siegel, & Thomas, 1989; 
Lochman, 1992). 

 The acquisition and generalization of new skills may also be facilitated through 
the use of “rationales” (Blase, Jaeger, & Fixsen, 1988; Blase & Fixsen, 1989).  
Rationales assist young people in bridging their behavior and the natural 
consequences they are likely to encounter.  As Table 5 illustrates rationale statements 
can link the likelihood of positive natural consequences following appropriate behavior 
or the likelihood of negative natural consequences following inappropriate behavior. 
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Table 5:  Rationales 
 

Appropriate Behavior >>>>likely>>>>  Positive Natural Consequences 
                                 

Inappropriate Behavior >>>>likely>>>> Negative Natural Consequences 
                                                 

Some examples of rationales are:  
 
• If you learn to greet people appropriately, you can use this skill on your job 

interview and it will be more likely that you’ll get the job. 
• When you cheat in class you’re likely to get caught and may lose your place on 

the wrestling team. 
• When you let your parents know where you are so they don’t worry about you, 

they will be more likely to trust you and let you do more things on your own. 
• If you engage in unprotected sex, you may become pregnant or get AIDS.  I 

care about you and would suggest that we set up an appointment for you to 
learn more about safe sex, abstinence, and birth control. 

• When you are able to “manage your anger,” it is more likely that people will 
want to be around you and that you’ll be able to keep your next job.  

 
Personnel working with young people should use rationale statements to help 

link behaviors to likely outcomes, but do not expect that rationales will change 
behavior immediately.  Consequences change behavior.  Rationales do provide a brief 
“real life” reason for why you are working with the young person on particular skills -- 
and rationales can assist in the generalization of the use of new skills over time and 
across settings.  They also assist the youth in making more informed and, hopefully, 
wiser choices over time. 
 
 We have developed a personnel training module to assist personnel in learning the 
use of rationales.  The module is entitled, Developing and Using Rationales for 
Working with Transition-Aged Youth and Young Adults.  The module is available 
through the TIP website and arrangements can also be made for competency training 
on this method and others.   
 
Develop skills related to self-management, problem-solving, self-advocacy, and 
self-evaluation of the impact of one’s choices and actions on self and others.    
 

One of the goals that is pursued with young people is to assist them in 
becoming empowered to address and advocate for solutions to issues related to their 
rights, needs, and the provision of essential services and supports.  Transition 
facilitators need to work with the youth to teach and encourage self-determination and 
self-advocacy.  The definition of self-determination that was presented in Part I of this 
manual illustrates the types of skills that young people have to acquire in order to 
apply this feature in their lives.  Some of the skills include choice clarification, 

Transition to Independence Process (TIP) -  35



decision-making, goal setting, self-monitoring, and self-evaluation.  The facilitators and 
other personnel involved with the young people provide frequent opportunities for 
them to express their preferences through choices, decision-making, and self-
advocacy.  An important goal is that young people learn to speak on their own behalf 
and to gradually assume responsibility for their own futures. 
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6.  Maintain an outcome focus in the TIP system at the 
young person, program, and community levels.  
Focus on a young person’s goals and the tracking of his/her progress.  

 
The five guidelines previously discussed, involve processes that can assist 

youth and young adults in achieving successful outcomes across the transition 
domains.  For each transition goal established by the young person and his planning 
team, written, measurable objectives should be established so that progress on 
individualized goals and successes can be tracked over time.  For example, Sasha, at 
15 1/2 years old, may be interested in getting an after school or weekend job at a 
veterinarian’s office.  She and her team may establish four related goals to be 
completed by the time she is 16 and eligible to work: 1) Sasha will be able to complete 
job applications with 100% accuracy for all essential information across four different 
forms of applications, 2) Sasha will be able to correctly recognize and label the 25 
most common types of dogs and cats from pictures and from viewing them at pet 
stores, 3) Sasha will complete three consecutive role-play interviews at school and 
two in the field using at least 90% of the interviewee components, and 4) Sasha will 
secure at least two interviews at veterinarians’ offices. 
 
 Although most agencies have their own treatment planning forms, the 
Transition Support Plan that is provided in Appendix B has been found to be helpful 
to some programs.  It emphasizes listing the young person’s goals, associated tasks, 
the target dates, and the person with primary responsibility for each task.  The form 
also explicitly requests that indicators of progress be listed with each goal.  This form 
should be viewed as an example and can be modified as a program chooses.  The 
transition facilitator keeps all of the relevant players informed of decisions through 
updated written plans.   (This issue will be described in greater detail in a later section 
of this TIP Operations Manual).      
 
Evaluate the responsiveness and effectiveness of the TIP system.    
 

The TIP system’s effectiveness also should be assessed.  Table 6 provides an 
overview of TIP system objectives that reflect the types of goal areas that individuals 
are working on and the transition domain outcomes that the TIP system is attempting 
to achieve.  The effectiveness of the system can be assessed through key outcome 
indicators that are based on the young adult’s outcomes in the four transition domains.  
For example, aggregation of data regarding individuals’ employment goals allows for 
determination of the percentage of young people who 1) are employed part-time and 
full time, 2) are earning a particular wage per hour, 3) have employer-paid benefits, 
and 4) are in a job that is on a career track that the young person wants to pursue.  
These types of key outcome indicators, if tracked over an extended period of time, can 
provide stakeholders and policy makers with valuable information on the effectiveness 
of the TIP system. 
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Transition progress across the domains can be assessed periodically through 
the use of the Community Adjustment Rating of Transition Success (CARTS) 
Progress Tracker (Clark, Knapp, & Corbett, 1997).  The purpose of the Community 
Adjustment Rating of Transition Success (CARTS) Progress Tracker is to measure a 
young person’s progress or difficulty in transition to independence.  The CARTS 
Progress Tracker was designed as an interview instrument and pilot-tested on youth 
and young adults (14-30 years of age) with emotional/behavioral difficulties (EBD).  It 
examines four domains that reflect indicators of progress and/or difficulties in 
transition to adulthood roles: employment, education, living situation, and community 
life functioning.  This last domain encompasses the following four components: 
social/community responsibility, friends and mentors, health responsibilities, and 
quality of life indicators.  Within each of the domains, specific items address both 
objective and subjective issues related to transition.  The objective items measure the 
progress or difficulty encountered by youth and young adults while the subjective 
items measure their satisfaction within each of the specific domain. 

The CARTS Progress Tracker was developed so that the practitioners, 
educators, transition facilitators, and others working with a young person would be 
able to examine the interview results on the document and use the information in: 1) 
identifying the areas of progress and difficulty that he/she was experiencing over time, 
2) formulating or modifying the services and supports that he/she may need to achieve 
his/her current goals, and 3) guiding future person-centered planning to adjust or 
create new goals with him/her.  The CARTS Progress Tracker is typically administered 
every three months (by telephone or in-person) with each young person so that 
practitioners, educators, and program managers can utilize the growing body of 
information directly from the interview instruments to track his/her progress over time 
(e.g., before, during, and after the program).  By examining the responses to key items 
that illustrate progress or difficulty in transition across the four transition domains, a 
pattern emerges over subsequent interviews to illustrate the young person’s transition 
experience. 
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The CARTS Progress Tracker can also be used by the program managers and 
stakeholders to examine the effectiveness of their program in serving their youth and 
young adults over time.  The managers can aggregate the responses across the 
young people on those key items that illustrate progress or difficulty in transition 
across the domains (Deschênes, Clark, Baker, & Granucci, 2001).  For example, 92% 
of the graduates with EBD from the transition program are employed and/or enrolled in 
education/training programs in contrast to the 49% of similar young people who have 
not received transition services in our community.    

The CARTS Progress Tracker and Scoring Profile are available in a 
paper/pencil format.  This instrument and the profile are currently being computerized 
and pilot tested in this format.  Please refer to the TIP website (http://tip.fmhi.usf.edu ) for: 
1) a “Description of the CARTS Progress Tracker and Scoring Profile”; 2) information 
regarding the availability of the computerized version of CARTS; and 3) on the website 
enter the Evaluation section and the Resource section for information regarding other 
transition-related evaluation methods and instruments (e.g., Gary Clark & James 
Patton, 1997; Bullis & Fredericks, 2002). 

Recommendation: Assessment and Follow-Along Instruments and Methods.  
Depending on the type and depth of assessment and tracking your organization wants 
to pursue, will determine which of the instruments and methods your organization 
might want to adopt.  We find that most transition sites are leaning in the direction of 
using one of the following instruments:  

• Transition Follow-Along Checklist (Bullis, 2002) 

• Ansell/Casey Social Skills Inventory (Ansell, 1999) 

• CARTS Progress Tracker (Clark, Knapp, & Corbett, 1997) 

• Transition Planning Inventory (Gary Clark & James Patton, 1997)  

• Assessment of Young Person’s Transition Status (Deschênes, 
Gamache, Clark, & Davis (2003).  
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Table 6.  TIP System Objectives 

The TIP system aims at achieving better transition outcomes across the domains 
of employment, education, living situation, and community life functioning.  Here are 
some examples of areas in which communities might want to target improvements. 

 Employment 
• Employment stability (staying employed; planned changes versus firings and 

walkouts) 
• Wage per hour increases over time 
• Career-track type jobs versus entry-level jobs only 
• Benefits increase over time 

 Education 
• High school completion or general equivalency diploma 
• Post-secondary education or training (enrollment and/or degrees or certificates)  

 Living situation 
• Housing arrangement (type of setting: typical home-type environment)  
• Stability in housing location (planned moves versus evictions and fleeing to avoid 

rent) 
• Stability in living with a preferred person(s) 
• Safety with respect to location and roommates 
•  Restrictive placements (e.g., number of days in crisis unit, treatment center, jail) 

 Community life functioning 
• Engagement with community (frequency and satisfaction) 
• Leisure time and recreational activities  
• Attend community organization activities, support groups, volunteerism 
• Daily living skills to function in living environment and other relevant community 

environments 
• Degree to which one can manage budgeting of personal income  
• Mobility to gain access to community environments of relevance  
• Social support network, friendship contacts (frequency and satisfaction)  
• Family and/or relative contacts (frequency and satisfaction)  
• Primary relationship (stability over time and satisfaction) 
• Risk behaviors decreasing over time (substance abuse, violence, criminal 

activities, sexually-transmitted diseases, teen or unwanted pregnancies, injecting 
illegal drugs) 

• Public aid support decreasing over time (Temporary Assistance for Needy 
Families, food stamps, Medicaid, general assistance, housing subsidy) 

• Access and use of preventative and necessary medical and dental services 
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      Use process measures for continuing TIP system improvement.  
      
     Unless the TIP values, practices, and guidelines are incorporated adequately, 

individual and systemic outcomes will never be achieved.  Thus, measures of process 
implementation for system improvement assist stakeholders by providing them with a 
periodic check of the state of the TIP system’s responsiveness in the provision of 
quality services and supports.  

 
The TIP Case Study Protocol for Continuing System Improvement 

(Deschênes, Gomez, & Clark, 1999) can be used to assist stakeholders in 
establishing a profile of the system’s areas of strengths and weaknesses.  This 
protocol uses multiple sources of information (e.g., the young person, a family 
member, a teacher, the transition facilitator, a service provider, record review) to 
document the extent to which the TIP guidelines and related elements are operative 
within the transition process (e.g., strengths, needs, transition planning, coordination, 
supports and services provided, gaps in support/service provision, effectiveness, and 
satisfaction) (Stewart, Voss, Deschênes & Clark, 2001).  The information provided 
through the TIP Case Study analysis can be used by administrators, staff, and other 
interested stakeholders to recognize the strengths of the TIP system and to set the 
occasion for their making modifications to further enhance their service system.  (For 
additional information regarding the TIP Case Study Protocol for Continuing System 
Improvement, refer to the World Wide Web site: http://tip.fmhi.usf.edu)  

A valuable tool that can be utilized by transition facilitators, teachers, 
advocates, practitioners, and program managers is that of the “Descriptive Outline 
of a Transition-Aged Young Person” (Figure 2).  A Descriptive Outline provides a 
brief written summary of a young person, highlighting such things as his/her strengths, 
challenges related to his/her transition, his/her goals, the progress or barriers 
associated with each. These Descriptive Outlines should provide as much specific 
quantitative information that is available regarding progress on goal achievement (e.g., 
charts, graphs, numerical information).    

The Descriptive Outline can be used by transition facilitators and other 
transition-related personnel in case consultations for the purpose of problem solving, 
planning, coordinating, and celebrating successes.  These Descriptive Outlines of 
Young People set the occasion for on-going staff training.  Some programs use this 
form for a shorthand documentation of young person’s progress on a monthly basis.    
The Descriptive Outlines can then provide the basis for quarterly and/or bi-annual 
summaries and, when written up as brief young person “studies,” can serve as one 
level of program evaluation illustrating progress across young people, continuing 
program or systemic barriers, and highlighting program successes. 

Transition to Independence Process (TIP) -  41

http://tip.fmhi.usf.edu/


Figure 2:  Descriptive Outline of Transition-Aged Young Person 

Writing a Descriptive Outline pertaining to a youth or young adult can assist a program 
in celebrating its successes and problem-solving its challenges.  This Descriptive 
Outline is designed to yield brief descriptions of youth or young adults for discussion, 
planning, and documentation purposes.  (For each goal, refer to footnote.) 

Description of Young Person:  (e.g., demographic, diagnosis, social history factors) 

 

 

 

Strengths of Young Person: (e.g., Interests, dreams, positive personal 
characteristics, personal and familial resources) 

 

 

 

Current Challenges Related to the Young Person’s Transition:  

 

 

 

Young Person’s Goal A:♦

 

 

 

Young Person’s Goal B: 

 

 

 

Young Person’s Goal C: 

 

 

                                                 
♦ For each of the young person’s goals, bullet the following:  1) State the goal and the related transition 
domain; 2) Describe progress being made and provide data when possible; 3) What is working to 
facilitate progress; 4) What behavioral, familial, programmatic, and/or systemic barriers are inhibiting 
progress. 
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7.  Involve young people, parents, and other community partners in 
the TIP system at the practice, program, and community levels. 
Maximize the involvement of young people, family members, and other informal, 
formal, and community representatives.   
 

As has been illustrated through the previous six guidelines, transition facilitators 
and others working with youth and young adults should respect and encourage young 
people’s connections with their informal, formal, and community support persons.  
Although certain formal key players (e.g., counselor, case manager) may wish to 
remain connected with a young person for extended periods, all too often funding, or 
other eligibility criteria, terminate this formal linkage.  Whatever can be done to assist 
young people in maintaining and extending their positive informal and community 
supports will be invaluable on a long-term basis.  
 
Tap the talents of peers and mentors.   
 

Peer mentors and other natural mentors can often relate to young people and 
share experiences with them that parents and other formal providers cannot 
communicate effectively.  Peers and mentors can be tapped in many creative ways.  
TIP systems that hire peer mentors and peer counselors to work collaboratively with 
transition facilitators report that this arrangement is typically extremely beneficial for 
both the mentors and those young people with whom they are working.  
 
 Peer support groups can be valued by peers and can vary greatly in their 
formation, operation, and purpose.  Some peer support groups are formulated and 
operated by peers with little guidance from formal personnel while others are co-
managed by the peers and program personnel.  The purpose of peer support groups 
range from: “recreation club” and “community-life success” to “post-secondary school 
achievement” and “career achievement.”  An example of one peer support group was 
the “Employment Achievement Recognition Group” that was formed by two peer 
mentors and the young people.  The purpose of the group was to provide a monthly 
meeting during which young people who were employed or were seeking employment 
could come together to celebrate successes, learn about employment related issues, 
and support each other.  Membership in this group was voluntary and included young 
people who have already “graduated” from the program and are out in the 
employment sector as well as young people seeking to secure their first job or seeking 
to find a new position.  The meetings were typically held in the basement of a church 
and occurred over a dinner which was provided by the church and was prepared by 
some church members and young people who volunteered to assist in the meal and 
dinner preparation and clean-up (each member of the group had to assist with grocery 
shopping, meal preparation, and/or clean-up at least once every four meetings).  The 
young people also established a chair and vice chair position to organize and chair the 
meetings.  The chairperson would secure suggestions for topics and identify members 
or outside speakers to present.  Many youth and young adults have suggested that 
they benefited greatly from the support, guidance, and fun that this peer support group 
provided.  A more structured version of a vocational support group is described by 
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Nishioka (2002e).  This support group is designed to teach skills as well as provide for 
peer support. 
   
 Some TIP systems are using mentors to personally guide young people in the 
settings relevant to their goals.  For example, college mentors in post-secondary 
educational and training settings, roommate mentors in an apartment setting, and co-
worker mentors in employment settings.  Mentors can be paid or unpaid functions.  
Many employees and supervisors have served as mentors in the work place -- 
teaching and guiding young people in becoming acquainted with different types of 
jobs, work-place expectations, and the social aspects of the setting.  There are 
examples of nursing home facilities and conference hotels where 15 to 25 young 
people are working, each being mentored by a co-worker across jobs ranging from 
housekeeping and food service to maintenance and bookkeeping.  In large work sites 
like these, typically there is an “employment specialist” on-site to coordinate the 
program to ensure that: a) young people are receiving the exposure and guidance in 
areas of interest to them; b) young people are learning necessary employability and 
job skills; c) co-worker mentors are provided individualized guidance on how to work 
effectively with their particular young person; d) both parties know when to seek 
assistance; and e) that the pairings are proving to be safe and helpful.  An 
employment specialist coordinator might be a program employee, an employee of the 
company, or jointly funded by the company and the program.          
 
Partner with young people, parents, and others in the TIP system governance 
and stewardship.   
 

The greater the sense of ownership that young people, parents, and others 
have in the TIP system, the more likely it is that the system will be valued and have an 
impact.  The involvement of young people and parents in the governance (e.g., 
participation on management boards as a community partner, decision making, 
advisory committee roles) of a community TIP system increases the likelihood that the 
system will be tailored to their needs and cultural/familial/developmental values and 
perspectives (West, Fetzer, Graham, & Keller, 2000).  A typical side effect of this 
involvement is “ownership” (Hatter, Williford, & Dickens, 2000).                                  
 
Advocate for system development, expansion, and evaluation -- and for reform 
of funding and policy to support a responsive, effective system for young 
people in transition and their families.   
 

Parents and young people can often bring more clout to bear on an issue with 
policy makers than practitioners, educators, and other professionals working in the 
human service and educational sectors.  Some program and research professionals 
are coming to understand the importance of partnering with parent advocates on many 
fronts (e.g., planning of community programs, design of research and evaluation, 
testifying before legislative bodies).  For example, at a state legislative hearing, a 
researcher can present research findings regarding the need and effectiveness of a 
program and the advocate can give the issue a “human face” and clout (“I represent a 
state advocacy organization of 1,100 families”).  
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Part III: TIP System Intervention Process 
 

The TIP system is a person-centered support and intervention process focused 
on facilitating the planning and implementation of transition supports and services for 
individuals (14 through 25 years of age) with emotional and/or behavioral difficulties 
(EBD). An integral feature of this model is that it encourages youth and young adults 
to: 1) set personal goals, 2) voice their needs in order to achieve their goals, 3) 
establish steps to achieve desired results, and 4) plan for working together as partners 
with their TIP facilitator, parents, and other key players to achieve these results. 

This section of the TIP Operations Manual is not to distract the reader from the 
TIP Guidelines.  Rather this section is to illustrate how transition facilitators 
incorporate the guidelines into their day-to-day and week-to-week work with young 
people.   

Facilitation Functions 
The transition facilitators will achieve the goals of the TIP system through a 

coaching style of intervention across four major intervention components: 1) strength 
and needs assessment, 2) transition-domain planning, 3) coaching and 
service/support coordination, and 4) informal and community supports. 

Strength and needs assessment.  Strength-discovery assessment focuses on 
the strengths and potentials of young people and their families, while recognizing the 
problems that exist in their lives.  Although the strength-based philosophy upon which 
this assessment operates does not discount the usefulness of traditional psychological 
assessment information, it “...asserts that strengths and capacities are the building 
blocks for change and should receive primary emphasis” (Duchnowski & Kutash, 
1993, p. 25). 

As youth and young adults enter the TIP system, one of the facilitators begins 
to work with them on an individual basis. This assessment process involves meeting 
with the young person, reviewing educational and service system records, and 
meeting with relevant educational and service personnel. The young person, along 
with the facilitator, decides who are considered to be key players (e.g., a parent, aunt, 
vocational rehabilitation counselor, special education teacher, guidance counselor).  
As the facilitators gather information from each of the key players, the focus is on 
gaining an understanding of the young person’s and the family’s past and current 
issues and, more importantly, on learning about their past successes and present 
strengths and potentials. 

Transition-domain planning.  The TIP facilitator works actively with the young 
person and his/her key players to develop a transition domain plan covering age-
appropriate goals for employment, education, living situation, and community life 
functioning.  Strength-discovery assessment and transition-domain planning build on 
the young person’s interests and strengths, and identify and provide supports for 
possible limitations and needs.  It is important to note that, for all TIP interventions, 
attention is given to matching the young persons to community settings that take 
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advantage of their individual interests and strengths. This is not to say that initial plans 
address all aspects of these young persons’ transition needs, but exposure to, and 
success with, these life experiences are designed to set the stage for these young 
people to tackle other areas of skill development. 

The transition planning and implementation process can be facilitated greatly 
for many young people by tapping the perspectives, experiences, talents, and 
resources of key players who are in their natural environments (e.g., an aunt, friend, 
co-worker at a job site, apartment mate).  When parents and other key players are 
available and the young person wishes to involve some of them, the facilitator and 
young person establish a “core team” to assist with the transition goal planning and 
implementation of such.  

It is helpful when a team is able to meet periodically to assist a young person 
with planning, modifying, and designing appropriate supports and services.  Some 
young people are not always comfortable meeting with a whole team of people.  Thus, 
transition facilitators sometimes operate “virtual” teams.  With a virtual team the young 
person and other members of his core team (e.g., parent, facilitator) do the planning 
and then the young person along with one or two members of the core team meet with 
other informal or formal players who are essential to the successful achievement of 
his/her goals.  Irrespective of how the team functions, the transition facilitator needs to 
keep all of the informal, formal, and community players informed of the current plan. 

Coaching and service/support coordination.  The TIP system model 
emphasizes the provision of necessary, individualized services and supports in the 
context of the young person’s community settings.  The facilitators attempt to work 
with young persons and key players at times and in locations that are convenient to 
the young persons and their key players (e.g., evening hours, at their settings in the 
community, or while transporting a young person). 

In their role as TIP facilitators, the staff might well serve as an employment 
consultant for one young person, a job coach for another young person, and a teacher 
of independent living skills for yet another.  Depending on the facilitators’ active 
caseloads, they can only occasionally continue high time-demanding interventions 
(e.g., job coaching) for extended periods.  Thus, services that require long-term and 
highly demanding levels of daily involvement are initially set up with other 
professionals, or gradually transferred to them, as funding and appropriate providers 
are secured. 

In their service/support management roles, the TIP facilitators coordinate and 
monitor services that they broker.  Services and supports may need to be secured 
from vocational rehabilitation, housing, community colleges, high schools, 
homeless/runaway centers, businesses, community service organizations, provider 
agencies (e.g., adult mental health, employment training service), and community 
service organizations (e.g., Big Brothers/Big Sisters).  Services include such things as: 
an employment specialist monitoring a job placement, a job coach teaching job-related 
skills, a mentor teaching community living skills, a behavior specialist conducting a 
functional assessment and designing an intervention regarding suicidal ideation, and a 
tutor assisting a young person with his/her studies in a technical school. 
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The transition facilitators also facilitate and/or provide some services and 
supports that are critical to the transition-domain plan for a youth or young adult, but 
which are not eligible expenditures within traditional funding mechanisms (Dollard, 
Evans, Lubrecht, & Schaeffer, 1994).  Flexible funding enables the facilitators to 
address such critical needs as obtaining tuition for a technical school, purchasing a 
refrigerator for a young person to be able to move into his/her own apartment, hiring a 
mentor for teaching community life skills, or purchasing the initial trade tools to enable 
a young person to begin a new job.  Flexible funds are typically approved for services, 
supports, startup costs, and items for which no typical service or funding source 
exists.  Appropriate accounting and audit trails are to be in place regarding the use of 
flexible funds in the TIP system. 

The transition facilitators also track the individual’s progress across all of the 
targeted domains of the transition plan.  They also are responsible for periodic 
updates of each of their young people with the TIP supervisor.  The facilitators need to 
ensure that they are maintaining current goals and associated activities for each 
youth, tracking progress across these goals and the related activities, and revising the 
plan, as necessary, to ensure that the individual’s transition goals are being 
addressed, and that necessary supports and services are in place. 

Another major aspect of the facilitator’s activities relates to showing respect and 
advocacy for the youth and young adults with whom they are working.  Facilitators 
have to balance their intervention strategies across the two important axioms 
previously described: 

1. Maximize the individual’s likelihood of success. 

2. Allow the individual to contact the natural consequences of life experience.  

The facilitators attempt to teach each of their young persons the community life 
skills that are relevant to succeeding in every day life, but also recognize that the 
young person’s choices and life experiences are powerful teachers. 

Natural and community supports.  The TIP model encourages facilitators to link 
young people to natural supports within their home, work, school, and community 
settings, whenever possible (Clark & Foster-Johnson, 1996).  A facilitator might 
initially hire a mentor for a young adult who needs to be guided away from a drug-
involved peer group and into more community acceptable leisure time activities.  
Later, this role might be shifted to a cousin or uncle where a relationship is being 
renewed.  The facilitators focus on teaching youth and young adults to identify and 
develop use of natural supports in the transition domains of their lives. 

One of the goals that is pursued with young people is to assist them in learning 
self-advocacy skills to enable them to understand their rights and needs, stand up for 
themselves and their rights, and to secure essential services and supports.  The 
facilitators work with the young people to facilitate their use of competencies such as 
decision-making, self-management, and self-evaluation through encouragement and 
the teaching of the associated skills.  As the facilitators and TIP team members are 
successful in addressing critical transition domain needs, the young people should 
begin to assume more responsibility and achieve greater self-sufficiency.  The young 
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people may still need support, but the goal is that they are becoming more self-reliant 
and are able to utilize their natural and community supports more heavily than the 
formal supports. 
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Part IV: Organizational Issues in the Establishment 
and Operation of a TIP System 

Community TIP Steering Committee  
The Community TIP Steering Committee serves either as the governing authority 

or in an advisory capacity for the implementation and operation of the TIP system.  
The committee assists in the identification of successes and barriers in the TIP system 
and advises on possible solutions.  The TIP Steering Committee representatives also 
assist in the education of the community regarding the TIP system and promote its 
acceptance to facilitate a broadening of support for its goals and resources in order to 
support its activities, such as access to additional business sites for competitive 
employment.  It also serves in an outreach capacity to strengthen the interagency and 
community network to improve the availability and access to transition services and 
supports appropriate to these youth and young adults. 

The Community TIP Steering Committee should be composed of a 
culturally/ethnically diverse membership of representatives from service sectors such 
as child and adult mental health, public school district, vocational rehabilitation, child 
welfare, juvenile justice, corrections/probation, housing, homeless/runaway centers, 
and community colleges.  It is also important to involve representatives from consumer 
and parent advocacy organizations and to include community leaders from 
corporations and other organizations such as the private industry council, chamber of 
commerce, community service organizations, and governmental agencies.  (The 
consumer representatives may well be graduates of the transition system.) 

Resource Development  
Environmental resources required for young people to achieve their transitional 

goals across the four transition domains need to be in place within the community.  
Table 7 lists employment and educational access and supports that the TIP system 
should cultivate within the community.  These resources need to be provided in full-
inclusion environments that allow young people to function alongside individuals 
without disabilities.  It is indeed critical that these youth be offered the same 
opportunities as their peers to obtain employment with full benefits, to enter 
postsecondary education programs, and to contribute to community life as active, 
participatory citizens.  To that effect, a number of transition programs are developing 
contractual agreements with local businesses and companies to provide work sites for 
internships, training, and employment.  Other examples of improving access to 
community resources include assisting youth and young adults in pursuing their 
education goals in general high schools, vocational schools, or community colleges 
and universities or in facilitating the achievement of their living situation goals, such as 
moving into an apartment with a roommate of their choice.  

At the community system level, there is a need to establish extensive ties and 
partnerships with child mental health, adult mental health, vocational rehabilitation, 
health department, and community college, as well as with private sector business 
and industry to gain access to internships, job training, and employment opportunities.  
At the regional and/or state level, mechanisms may also be required for coordinating 
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policies, interdepartmental resources, and funding streams-- and for resolving some 
issues that cannot be dealt with at the local level (Benz, 2002; Davis, Fick, & Clark, 
2000; Koroloff, 1990; Koroloff, Lehman, & Lee, 2000). 
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Table 7.  Facilitating Access to Natural Community Settings  

Employment Access 
• Work Experience 

o School/program-based practica (credits/wages) 
o School/program-sponsored employment 
o Summer youth employment 
o Accessing Work Settings 
o Transitional work sites 
o Competitive employment (supported or independent) 

• Employment supports 

o Remote guidance with young people regarding work activities 
o Consultation with employers and supervisors 
o Training of co-worker mentors to provide worksite support with young 

people 
o Transition facilitator or employment specialist providing worksite training 

with the young person regarding job tasks and/or emotional/behavioral self-
management 

o Job development 
 Employer networks 
 Job analysis (position requirements, applicant’s skills) 
 Job carving (e.g., youth crew to load/unload shipments so other 

skilled workers are not taken away from production duties) 
 Employer tax credits 

Education Access 
• Vocational Education Tracks 

o Community-relevant skills 
o Prevocational and vocational skills 
o Career-oriented versus job-oriented tracks 
o Workplace math and English skills 
o Job market assessment 

• Supported Education 

o Tutorial supports and student mentors 
o Student support groups 
o Educational financial supports 
o Career guidance 
o Technical/trade schools 
o Community college and beyond 
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TIP Facilitator Group 
Organization of Facilitator Group.  Some agencies or communities establish 

the TIP system by combining several existing personnel lines and/or through the 
funding of additional personnel lines.  When several transition facilitators are in place, 
it may be advantageous to organize them into a TIP facilitator group.  A TIP facilitator 
group is typically composed of approximately five TIP facilitators and a group 
supervisor (half-time supervisory and half-time caseload responsibilities).  The group 
serves approximately 28 youth and young adults in active coaching status at any one 
time (i.e., individuals requiring in-person contact daily or every couple of days).  Other 
individuals being served would be in a maintenance coaching status requiring one to 
four in-person contacts per month or in a follow-along status with contacts by 
telephone or in person once per month to once every 3 months (Table 8).  

          It is helpful for a TIP Facilitator Group to have consultative access to a 
psychologist, behavior specialist, a psychiatrist, and a nurse.  Some Facilitator Groups 
are developed using an model adapted from the “Program in Assertive Community 
Treatment (PACT) Team” in which these professionals are part of the team (Bridgeo, 
Davis, & Florida, 2000).  These professionals need to be selected not only for their 
expertise in their discipline and experience in working with transition-aged youth, but 
also for their willingness to work on a futures approach rather than from a medical 
model.   Peer counselors and mentors can be invaluable members of TIP Facilitator 
Groups.    

 Phases of TIP System Coaching.  TIP Services for each young person 
progresses throughout the four phases of coaching supports outlined in Table 8. 

 

Table 8.  Progression through the TIP System 
Initial Assessment and Initial Team Planning  

Completed within 7 to 21 days of assignment to the TIP team 

Active Coaching Status 
 Average 8 months with a typical range from 3 to 15 months 

Maintenance Coaching Status  
Average 18 months with range from 4 to 48 months  

Follow-along Status 
Ongoing with young person or informal key players maintaining services/supports 

as required in the community 
 

 The flow across these levels of supports is highly individualized. A young 
person may move across these levels and then may return to a previous coaching 
status for a period of time. 
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Assignment of caseload.  The TIP caseload can be assigned to individual 
facilitators or to the full group of facilitators, where different facilitators are seeing a 
given young person on different days.  The one-to-one facilitator-youth assignment 
may promote relationship development but may also have a negative side effect of 
maintaining a dependence on one person.  Some TIP facilitator groups find that a 
facilitator-youth rotation system promotes less dependency on the part of the young 
people and a fairer distribution of the workload and allows for youth to select a 
facilitator to assist with certain activities (e.g., a female may feel uncomfortable going 
to a doctor’s appointment with a male facilitator).   

Irrespective of the type of facilitator-youth assignment, the entire TIP facilitator 
group must have the means to ensure that all of its facilitators are acquainted with all 
of the young people and their current goals, progress, and any anticipated areas of 
difficulty.  The group shares back-up and on-call responsibilities that can be 
accomplished only if all of the facilitators have current knowledge of each young 
person.  

As the facilitators and TIP team members (in collaboration with the young 
people) are successful in addressing critical transition domain needs, the young 
people should gradually assume more responsibilities in their plan.  As this occurs, 
they move into maintenance versus active coaching status.  During maintenance, 
however, the facilitators and team members continue regularly scheduled tracking and 
monitoring of the individuals to work with the young people to prevent or remediate 
new or recurring serious problems.   

           Caseload size considerations.  The number of young people assigned to 
each facilitator varies somewhat across programs.  Generally, programs have found 
that a transition facilitator can serve a maximum of 15 young people, (e.g., Bullis, et al. 
1993; Bridgeo, Davis, & Florida, 2000) with one third being in each of the status 
categories (i.e., active coaching, maintenance coaching, follow-along) as described 
previously.  The following are some of the factors that may influence caseload 
assignments across programs: 

1) Location of the majority of the young people (e.g., at two schools versus 
scattered throughout a large area of the community or rural setting  

2) Severity level of behavioral or emotional difficulties 

3) Degree of stability in their home, school, and/or employment placements  

4) Role of the facilitator as a “primary provider of services” versus being able to 
serve as a “broker” for many of the required services.  

The fourth factor is in turn influenced by the availability of relevant supports and 
services in the community and the amount of flexible funds available to the program.  

Facilitators as generalists with unique areas of expertise.  Some groups 
find it helpful to have each of the facilitators serve as the “expert” or “liaison” in areas 
such as job development, housing options, or Social Security benefits.  For example, 
the “liaison” in housing would learn about gaining access to and funding of housing 
options and would develop working relationships with relevant contacts within 
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organizations such as the local housing authority and the homeless/runaway shelter.  
The TIP group’s function under the system guidelines summarized previously (for 
more detail regarding TIP organizational and coordination features, refer to Bridgeo, 
Davis, & Florida (2000); Bullis, Tehan, & Clark (2000); West, Fetzer, Graham, & Keller 
(2000). 
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Supervision and Training of Transition Facilitators 

 Supervisory roles and responsibilities.  To ensure that the TIP system is 
implemented to effectively serve youth and young adults and their families requires 
that the system is managed adequately.  The TIP Group Supervisor is an essential 
player in ensuring that the TIP guidelines and their practice elements are applied 
appropriately.  The supervisory roles and responsibilities are provided in a sample 
position description in Appendix B.        

Nurturing dedication and creativity.  Whether the facilitator group is 
established as a formal or informal organizational feature may not be as important as 
ensuring that facilitators have a source of mutual support. They have extremely 
demanding positions, with daily challenges in their work with young people and the 
related systems.  The ability of facilitators to function competently with unconditional 
commitment and hopefulness requires that they be provided adequate leadership, 
consultation, and continuing education and be supported by their associates and 
administrators. 
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Appendix A:  Prevention Planning 
with Transition-Aged Young People 

 
Phil Wells, Laurie Curtis, and Hewitt B. “Rusty” Clark* 

 
1. What is Prevention Planning? 

 A prevention plan is a collaboratively determined set of responses to an 
impending or potential high-risk situation or behavior.  

 This type of planning must be in the context of an over all focus on: a) person-
centered planning with the young person; and b) supporting him/her in 
achieving future goals. 

 
2. Why Do Prevention Planning? 

 To identify specific behaviors or high-risk situations, and to clarify 
consequences. 

 To interrupt patterns of ongoing high-risk activity.   
 To help young person and other informal and formal key players identify 

desired support and interventions. 
 To enhance self-empowerment and coping skills. 
 To provide documentation of decisions and agreements. 
 To strengthen individual and team accountability. 
 To increase the effectiveness and coordination of a team’s response. 
 To increase the likelihood that a situation will be handled in a manner most 

satisfactory to the young person and his/her key players.    
 

3. Who Should Be Involved? 
 Young person 
 Parents and other informal and formal key players  
 Members of the young person’s core transition planning team 
 Transition facilitator or resource coordinator 

 
4. When To Do Prevention Planning?   

 When there seems to be anxiety or concern on the part of the young person or 
other key players. 

 When individual is choosing to engage in high-risk activities. 
 When there is an impending high-risk situation. 
 When there is an ongoing pattern of high-risk behaviors. 
 When a plan will enhance individual self-monitoring and self-management. 

 
5. What Does A Prevention Plan Look Like? 

 Many different approaches – formal and informal. 
 Plans include the following basic information: 

o State the purpose of the prevention plan 
o Describe the situation, including target behaviors, typical precursors, 

and/or personal triggers 
o Self-management coping strategies 
o Informal and formal key players, with a clear specification of roles 
o Intervention/action plan, including teaching of skills 
o Conditions for hospitalization/incarceration/crisis placement 
o Agreement among young person and all key players                                                
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Prevention Planning Process 

with Transition-Aged Young People 
 

1. Identify situation:  problem behavior, setting events, risk factors, risk behavior patterns, 
situation anxiety, and possible secondary gains for the young person. 

 
2. Explore the young person’s feelings and personal triggers related to the high-risk 

situations. 
 

3. Identify purpose and possible benefits of a prevention plan with the young person. 
 

4. Identify others who’s input will be essential in the development of a prevention plan.  
Secure their perspectives regarding Steps 1, 2, and 3. 

 
5. Convene meeting with the core transition planning team.  Orient team to 1, 2, 3, and 4 

above.  Solicit additional input from young person and other core team members.   
 

6. Identify what skills the young person needs to cope with triggers and stressors prior to 
the high-risk situation.  Specify specific coping strategies.   

 
7. Explore what the young person needs to feel safe in a high-risk situation. 

 
8. Clarify informal and/or formal key players for individuals to contact when needed. 

 
9. Develop a prevention action plan: 
 

 Include as many proactive and preventative strategies as possible. 
 Build on the young person’s strengths, parents, and other natural supports to 

the extent possible. 
 Examine strategies to minimize possible secondary gains for young person. 
 Teach skills to young person to provide replacement behaviors that enable the 

young person to access more appropriate social and non-social reinforcers. 
 Teach coping skills. 

 
o Recognition of one’s trigger stimuli (internal or external) 
o Teach alternative responses 
o Stress management 
o Avoidance of high-risk situations 
o Self-imposed respite or escape responses  

 
 Remove means of doing self harm. 
 Increase support and/or teach increased utilization of necessary supports. 
 Identify conditions (legal, individualized needs) under which the following types 

of interventions would be utilized: emergency medical unit, police, 
hospitalization, medication review, detox or crisis unit, and/or involuntary 
commitment. 

 Specify any interventions that should not occur:  (e.g., removal from 
school/work/home, forced medication, involuntary commitment if alternatives 
available). 
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 Build plans that “triage” responses to differing level of crisis intensity/severity. 
 
10. Clarify any conditions which would void the plan (e.g. legal). 
 
11. Sign and date plan.  Make sure all key players, including young person, have a copy of 

plan and are clear about their roles. 
 
12. Review and update plan on regular basis or as needed. 
 
13. Resume your strength and future focus with the young person. 
 
 
Context For Prevention Planning   

If in one’s work with a young person, the focus is largely on prevention planning 
regarding high-risk situations, and not on a more futures focused plan regarding the 
identification and support of his/her goals, then none of this is likely to be effective.  
 
Resources    

Some of the resources that you may find helpful in creating this futures focus in your 
work with young people are: 
Transition to Independence Process: TIP System Development and Operations Manual 

Personnel Training Modules for Working with Transition-Aged Young People 
 These, and an array of additional resources, are available through the following two 
websites: 
Transition to Independence Process (TIP) website:  http://tip.fmhi.usf.edu
National Technical Assistance Center for Youth Transition website:   http://ntacyt.fmhi.usf.edu
 
Feedback Welcomed    
 This Prevention Planning Process is a work in progress.  If you have any questions 
that we might be able to clarify or suggestions that might improve the process or document, 
please share such with us. 
Hewitt B. “Rusty” Clark, Nicole Deschenes, and Jordan Knab 
Transition to Independence Process (TIP):  System Development and Research Team 
clark@fmhi.usf.edu    deschenes@fmhi.usf.edu    jknab@fmhi.usf.edu
 
 
 
 
 
 
 
 
 
 
* This document was prepared by Phil Wells, Laurie Curtis, and Hewitt B. “Rusty” Clark based on an 
earlier version written by the first two authors.  The authors are affiliated, respectively, with the following 
organizations:  Washington County Mental Health Services, Barre, VT; Program in Community Mental 
Health, Southern New Hampshire University; and the University of South Florida, Tampa, FL.    
 

                                                                              File:  Trans Prevention Plan High Risk Sit 8/15/04
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APPENDIX B: 
 

TIP Facilitators and Supervisors: Sample Position Descriptions 
 
Position Description: TIP Facilitator 
Daily Supervision: TIP Group Supervisor 
 
Professional Qualifications: A candidate for a TIP Facilitator position must have the 
following combinations of minimum education and work experience: a) a bachelor’s 
degree in the social sciences, rehabilitation, and/or education fields (e.g., special 
education, psychology, social work) and at least four years of experience working in 
educational, social service, juvenile justice, and/or mental health settings in which the 
person provided counseling, training, therapy, and/or guidance to children, 
adolescents, and/or young adults and their families or b) a master’s degree in the 
social sciences, rehabilitation and/or educational fields and at least one year of work 
experience.  Preference for these positions will be given to people who have 
experience in: 1) working with adolescents and young adults with emotional and/or 
behavioral difficulties, 2) preparing these individuals for living independently, obtaining 
employment, or functioning in the community more effectively; and/or 3) conducting 
home-based, school-based, or field-based service delivery. 
 
Duties and responsibilities - Under the supervision of the TIP Group supervisor, the 
TIP Facilitator will perform the following functions: 
• Conduct strength-based needs assessments related to the transition domains 

as specified in the TIP System Development and Operations Manual. 
• Serve as a facilitator for the young person’s person-centered planning and 

his/her Individualized Transition Plan (ITP) team. 
• Coach up to 15 young people as they progress through their levels of service 

need: active status, maintenance status, and follow-along status. 
• Work collaboratively with the teachers and school guidance counselors in 

developing person plan with each student. 
• Develop crisis backup support plans for those students who require such. 
• Collaborate with other service practitioners and educators from children’s 

mental health, education, adult mental health, child welfare, and rehabilitation 
as needed to ensure appropriate services for a student. 

• Conduct, arrange, or broker the necessary services and supports for each 
student in accordance with the person-centered ITP plan. 

• Promote the involvement of parents and other informal and formal key players 
in planning services and supports for each student. 

• Interface with adult mental health service coordinators to ensure continuity of 
age- appropriate services for students as they approach 18 years of age and 
older. 

• Identify obstacles to living independently, obtaining employment, obtaining 
post-secondary education, and in developing supportive social and recreational 
activities. 
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• Develop strategies to overcome these barriers. 
• Assume responsibility for the implementation of strategies developed to assist 

students in overcoming these types of obstacles.  Collaborate with relevant 
public and private agencies to achieve the implementation of these strategies. 

• Develop interagency and community network relationships which improve 
access to relevant community services and benefits. 

• Refer young people to appropriate clinical, medical, and behavioral specialists 
as needed. 

• Chart and record services rendered in accordance with agency standards. 
• Work flexible hours including evenings and weekends as needed. 
• Assist young people in acquiring access to community settings and resources 

(e.g., employment, housing, social security benefits) 
• Manage resource allocations in accordance with agency and school district 

regulations. 
• Maintain transition records on each student. 
• Collect and record data relevant to the progress of young people across their 

goals during each of the active, maintenance, and follow-along statuses. 
• Have and maintain a current driver’s license and a reliable vehicle with full 

insurance coverage enabling the TIP Facilitator to transport students as 
necessary. 
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Position Description: TIP Group Supervisor 
Directly Responsible To: TIP System Director 

Professional Qualifications: Candidates for the TIP Group Supervisor position must 
have at minimum the following education and work experience: a) a Master’s degree 
in social service, rehabilitation, and/or educational fields (e.g., special education, 
psychology, social work); and b) four years of experience working in educational, 
social service, rehabilitation, juvenile justice, and/or mental health settings in which the 
candidate provided counseling, training, therapy, and/or guidance to children, 
adolescents, and/or young adults and their families. Three additional years of relevant 
field experience or supervision within relevant service or educational delivery systems 
can substitute for the master’s degree. Preference will be given to qualifying 
candidates who have experience: a) with adolescents and young adults with 
emotional/behavioral difficulties; b) in preparing these individuals for living 
independently, obtaining employment, or functioning in the community more 
effectively; and/or c) with home-based or field-based service delivery; and d) in the 
supervision of service personnel, particularly in home-based or other field-based 
service systems.  

TIP Supervisory Roles and Responsibilities 

Management of TIP Project 

• Conduct interviews to select personnel to serve as Transition Facilitators (TFs) 
who have the required prerequisite qualities and skills for: a) engaging with 
youth, young adults, and families with diversity in ethnicity, sexual orientation, 
and socio-economic levels, etc.; and b) interacting professionally with other 
team members, professionals, paraprofessionals, educators, and community 
members.     

• Supervise a TIP group of 4-6 Transition Facilitators and associated personnel 
(e.g., Administrative Assistant, Peer Mentors). 

• Assign and allocate job duties of TIP Facilitators. 
• Ensure that TF meet and maintain position and agency requirements (e.g., 

valid driver’s license, reliable vehicle, auto insurance for transport of young 
persons, working hours that meet the needs of young people and families). 

• Carry one-third caseload of young people, or supervise two TIP groups. 
 
Supervision 

• Provide weekly office-based supervision with each TF, recognizing TF 
strengths, providing feedback and guidance to strengthen skills, review 
challenges and successes with youth, conducting problem-solving, providing 
positive feedback and encouragement.   

• Provide quarterly field-based supervision with each TF, observing in the field 
the TF working with at least two youth and/or families.  Write up observations 
and discuss these with the TF to reinforce TF competencies, problem solve 
areas of weakness, demonstrate and practice alternative ways of addressing 
situations, and recognize progress with youth/families.  The field-based 
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supervision needs to occur more frequently for new TFs or for TFs who are 
having difficulties. 

• Meet weekly with the TF group – brainstorming on at least 2 youth who are 
presenting the most difficult challenges currently and celebrating at least 2 
youth who are making progress.  Secondarily, this meeting is for 
communicating, clarifying, and discussing quality improvement and 
administrative issues.  

• Review at least 25% of the youth each week through the above three 
supervisory activities, such that the supervisor will have been involved in 
discussing all of the youth/families at least once a month.   

 
Create Service Alternatives to Meet Needs of Young People and Their Families 

• Promote the use of informal and natural community supports to address the 
needs of young people and their families. 

• Use flexible funding to address the needs of youth and their families when 
regular funding sources are not feasible or would cause a substantial delay in 
the provision of a service that is needed immediately.   

• Oversee brokerage of services for young person and their families. 
 
Progress Indicators 

• Identify, implement, and maintain a method for assessing youth and young 
adults and for tracking their progress over time across the domains of 
employment, education, living situation, personal adjustment, and community 
life functioning. 

• Review the TF’s records frequently and use these in the supervision of their 
activities and in the review of their progress with young people.  Some of the 
relevant forms would be the Transition Support Plan, Description of Young 
Adult, TF Activity Log, Prevention Plan for High-Risk Situations, and other 
sources of data on the provision of services and the progress of the young 
people.   

 
Facilitate Access to Formal Services and Informal Supports 

• Organize events that promote the involvement of parents, and other informal 
and formal key players, and other community representatives. 

• Advocate for the establishment of roles for young people, parents, other 
informal, and community support persons at the practice, program, and 
community system levels. 

• Promote interagency collaboration regarding the services and supports for 
youth and young adults and their families (i.e., natural, extended, foster family, 
and/or young adults own family). 

• Develop relationships and networks throughout the community to assist in 
accessing formal services and supports and for tapping natural and community 
supports and resources relevant to transition-aged young people and their 
families. 

• Chair or serve as an agency representative on the TIP Community Steering 
Committee.  
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• Serve on other related agency and community committees that are relevant to 
transition services. 

• Conduct community needs assessments to deterring barriers at the youth, 
family, program, and community system levels.   

• Create feedback loops within these committees to review community strengths, 
progress, and obstacles related to transition to adulthood and to the provision 
of supports and services. 

• Support the development and activities of parent advocacy organizations.  
 
Training 

• Arrange for pre-service personnel orientation regarding such topics as: agency 
policies, record keeping, client confidentiality, state requirements on mandated 
reporting of abuse, ethical issues.  

• Provide pre-service training of Transition Facilitators on: a) the TIP system and 
it’s guidelines and related elements; b) the Personnel Training Modules; c) 
professionalism and other expectations for TFs; and d) other related 
competencies. 

• Provide on-going training through the supervisory activities described in the 
“Supervision” section above. 

• Arrange for training and/or orientations regarding: necessary competencies that 
are not being performed adequately; new topics of importance; and topics of 
interest to TFs.     

 
Client Status and Record Management 

• Maintain a Young Person Program Status Log to track client status (e.g., active, 
maintenance, AWOL). 

• Ensure the integrity of TF files and records on young people through the active 
use of these in supervision and through periodic record reviews.    

 
                                                              
                                                                  FILE NAME:  TIP Supervisor Role  8/15/04 
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Transition to Independence Process (TIP) System 
Transition Support Plan 

 
Young Person’s Name: _____________________________Transition Facilitator: ______________________________ 
Date Plan Developed: ____________ Plan Funding Approved: _________________ Target Review Date: __________ 
Priority Transition Domain: ______________________________________________ Date Vision Met: _____________ 
Young Person’s Vision Related to this Domain: _________________________________________________________  
_______________________________________________________________________________________________ 
_______________________________________________________________________________________________ 
(Team may have to establish several short-term goals to address priority needs related to this Transition Domain Vision Statement.  Number each goal.  Use additional forms as 
necessary.)         (Status of task or goal: c = completed; p = progressing well; r = revised to be more effective.)  
 

Goals to Achieve Vision (# each) Strategies (Tasks) to Reach Each Goal (Build on Young Person’s Strengths) Responsible 

Person 

Target Date Task c, p, r 

& notes 

     
     
     
     
     
     
     
     
     
     
     
     
Outcome Indicators for Each Goal (Include how progress will be monitored).  (# to correspond to above goals.) Responsible 

Person 

Target Date Task 

c, p, r 

    
    
    
    
                                                                                   File: TIP SupPlanForm 2/9/03 
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